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ABSTRACT
A STUDY OF STUDENTS' PERCEPTIONS OF COUNSELING SERVICES IN PROGRAMS 
DESIGNED TO IMPROVE THEIR ACADEMIC ACHIEVEMENT LEVEL
by
Marilyn Rollins Bowers
Problem. The problem of this study .was to compare attitudes of 
selected students toward counseling services provided by the Division 
of Special Services In colleges and universities in the State of 
Tennessee.
Methods. The subjects Involved were students enrolled in Special 
Services for Disadvantaged Students during the fall semester/quarter 
1984. Using the Counselor Rating Scales (Short Form), students rated 
counselors in three areas: first impressions, helpfulness of the
counselor, and helpfulness for specific problems.
Findings. The findings of the study indicated a statistically 
significant difference in the following areas: Students who had been
enrolled in Special Services for one or more semesters/quarters 
expressed a greater tendency toward favorable first impressions of 
the Special Services Counselor than did students who were new enrollees 
during the fall semester/quarter 1984; females and students who 
participate in many counseling functions reported a greater tendency 
to recommend their counselors to other students than did males and 
students who participate in very few counseling functions; and females 
and students who participate in many counseling functions expressed a 
greater tendency Coward favorable perceptions of the helpfulness of the 
Special Services Counselor with specific problems than did males and 
students who participate in very few counseling functions.
Conclusions. Based upon the areas in which no significant . 
differences were found to exist, it was concluded that sex, race, 
frequency of participation in counseling activities, length of 
enrollment in the program, and geographical locale were not factors 
which influenced students' ratings of the perceived general helpfulness 
of Che Special Services Counselor, specifically their optimism for the 
helpfulness of continuing with their particular counselors. However, 
sex and frequency of participation ih counseling activities were factors 
that Influenced students' willingness to recommend their counselors to 
other students.
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CHAPTER 1
Introduction
Group Instruction alone is sometimes Inadequate for students whose 
backgrounds, interests, habits, or practices are markedly different 
from the typical ones for whan the instruction was planned. For this 
reason, many students complete their high school studies without 
developing what may be considered adequate ability to master college 
level work. Emerging trends indicate that most institutions have had 
to face situations that call for a reevaluation of existing curriculums 
to accommodate this emergent dimension of the college level student 
(Bowers, 1978).
The U. S, Office of Education offers special programs that 
encourage and open the way for talented students with economic, 
cultural, and educational handicaps to finish high school and continue 
into postsecondary study. The name TRIO stands for three federal 
programs; (a) Upward Bound, a program which assists high school 
students from poverty backgrounds with, academics; (b) Talent Search, 
a counseling and information service for low-income, college bound 
students; and (c) Special Services for Disadvantaged Students, a 
program for nontraditional college students (Bobowski, 1976). Through 
Special Services for Disadvantaged Students, the Federal government 
has provided financial assistance for projects designed to Increase 
the retention and graduation rates of qualified postsecondary students 
and, as appropriate, facilitate their entrance into graduate and
professional programs (Federal Register. 1980). These projects 
address the needs of students through cultural enrichment activities, 
tutoring, and counseling. The aim of counseling, which is offered in 
addition to a particular course of study-, is to guide students toward 
improved self-understanding and declslon-mafcing abilities.
The Problem
Statement of the Problem
The problem of this study was to compare attitudes of selected 
students toward counseling services provided by the Division of Special 
Services in colleges and universities in the State of Tennessee.
Significance of the Study
A requirement for enrollment in Special Services for Disadvantaged 
Students is that a student must participate in the counseling component. 
However, little or no Information is available that describes or 
indicates students' perceptions of the usefulness of this service.
This study, then, is significant in that it may identify trends which 
distinguish the counseling component of Special Services for 
Disadvantaged Students from counseling available to the general 
population. Since such programs are federally regulated, the findings 
should be generalizable to other populations with similar demographic 
variables and/or similar academic characteristics.
Research Hypotheses 
For the current study, the following hypotheses were sat 
forth;
There will be a significant: difference in perceived first 
impressions of the Special Services Counselor between older students 
and younger students, with older students having a more positive 
perception.
There will be a significant difference in perceived general 
helpfulness of the Special Services Counselor between older students 
and younger students, with older students having a more positive 
perception of general helpfulness.
There will be a significant difference in perceived helpfulness 
of the Special Services Counselor with specific problems between older 
students and younger students, with older students having a more 
positive perception.
H There will be a significant difference in perceived first 
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impressions of the Special Services Counselor between males and females, 
with males having a more positive perception.
Hj There will be a significant difference in perceived general 
helpfulness of the Special Services Counselor between males and females, 
with males having a more positive perception.
Hg There will be a significant difference in perceived helpfulness 
of the Special Services Counselor with specific problems between males 
and females, with males having a more positive perception.
There will be a significant difference in perceived first 
impressions of the Special Services Counselor between whties and 
nonwhites, with whites having a more positive perception.
H There will be a significant difference in perceived general
O
helpfulness of the Special Services Counselor between whites and 
nonwhites • with whites having a more positive perception.
Hg There will be a significant difference in perceived helpfulness 
of the Special Services Counselor with specific problems between whites 
and nonwhites, with whites having a more positive perception.
H^q There will be a significant difference in perceived first 
Impressions of the Special Services Counselor between students who are 
veterans and students who are non-veterans, with veterans having a more 
positive perception.
There will be a significant difference in perceived general 
helpfulness of the Special Services Counselor between students who are 
veterans and students who are non-veterans, with veterans having a more 
positive perception.
There will be a significant difference in perceived 
helpfulness of the Special Services Counselor with specific problems 
between students who are veterans and who are non-veterans, with 
veterans having a more positive perception.
**L3 There be a significant difference in perceived first
impressions of the Special Services Counselor between students whose 
grade point average is 1.5 or less and students whose grade point 
average is above 1.5, with students whose grade point average Is 1.5 
or less having a more positive perception.
There will be a significant difference in perceived general 
helpfulness of the Special Services Counselor between students whose 
grade point average is 1.5 or less and students whose grade point 
average is above 1.5, with students whose grade point average is 1.5 
or less having a more positive perception.
There will be a significant difference in perceived 
helpfulness of the Special Services Counselor with specific problems
between students whose grade point average Is 1.5 or less and students 
whose grade point average is above 1,5, with students whose grade point 
average is 1.5 or less having a more positive perception.
There will be a significant difference in perceived first 
Impressions of the Special Services Counselor between students who 
receive financial aid and students who receive no financial aid, with 
students who receive financial aid having a more positive perception.
There will be a significant difference in perceived general 
helpfulness of the Special Services Counselor between students who 
receive financial aid and students who receive no financial aid, with 
students who receive financial aid having a more positive perception.
H There will be a significant difference in perceived 
i.0
helpfulness of the Special Services Counselor with specific problems 
between students who receive financial aid and students who receive no 
financial aid, with students who receive financial aid having a more 
positive perception.
Hj^ There will be a significant difference in perceived first 
impressions of the Special Services Counselor between first generation 
college students and students with one or more parents who received a 
bachelor's degree, with first generation college students having a more 
positive perception.
H 2 Q There will be a significant difference in perceived general 
helpfulness of the Special Services Counselor between first generation 
college students and students with one or more parents who received a 
bachelor's degree,.with first generation college students having a more 
positive perception.
There will be a significant difference in perceived 
helpfulness of the Special Services Counselor with specific problems 
between first generation college students and students with one or more 
parents who received a bachelor's degree, with first generation college 
students having a more positive perception.
H2 2  There will be a significant difference in perceived first 
impressions of the Special Services Counselor between physically 
handicapped students and students with no physical handicap, with 
physically handicapped students having a more positive perception.
H 2 3  There will be a significant difference in perceived general 
helpfulness of the Special Services Counselor between physically 
handicapped students and students with no physical handicap, with 
physically handicapped students having a more positive perception.
There will be a significant difference in perceived 
helpfulness of the Special Services Counselor with specific problems 
between physically handicapped students and students with no physical 
handicap, with physically handicapped students having a more positive 
perception.
H 2 2  There will be a significant difference in perceived first 
impressions of the Special Services Counselor between students who see 
the Counselor by choice and those who see the Counselor by summons, 
with students who see the Counselor by choice having a more positive 
perception.
Hjg There will be a significant difference in perceived general 
helpfulness of the Special Services Counselor between students who see
7Che Counselor by choice and Chose who see Che Counselor by summons, 
wich students who see the Counselor by choice having a more positive 
perception.
There will be a significant difference in perceived 
helpfulness of the Special Services Counselor with specific problems 
between students who see the Counselor by choice and those who see the 
Counselor by summons, with students who see the Counselor by choice 
having a more positive perception.
There will be a significant difference in perceived first 
impressions of the Special Services Counselor between students who 
participate in many counseling functions and those who do not, with 
students who participate in many counseling functions having a more 
positive perception.
^2$ There will be a significant difference in perceived general 
helpfulness of the Special Services Counselor between students who 
participate in many counseling functions and those who do not, with 
students who participate in many counseling functions having a more 
positive perception.
There will be a significant difference in perceived 
helpfulness of the Special Services Counselor with specific problems, 
between students who participate in many counseling functions and those 
who do not, with those who participate in many counseling functions 
having a more positive perception.
There will be a significant difference in perceived first 
Impressions of the Special Services Counselor between students who have 
been in the program for more than one semester/quarter and those who
8have been in the program less than one semester/quarter, with students 
who have been In the program for more than one semester/quarter having 
a more positive perception.
There will be a significant difference In perceived general 
helpfulness of the Special Services Counselor between students who have 
been in the program for more than one semester/quarter and those who 
have been in the program less than one semester/quarter, with students 
who have been in the program for more than one semester/quarter having 
a more positive perception.
There will Be a significant difference in perceived 
helpfulness of the Special Services Counselor with specific problems 
between students who have been in the program for more than one 
semester/quarter and those who have been in the program less than one 
semester/quarter, with students who have been in the program for more 
than one semester/quarter having a more positive perception.
There will be a significant difference in perceived first 
impressions of the Special Services Counselor between students who 
prefer to see a counselor of their own race and those who do not, with
students who prefer to see a counselor of their own race having a more
positive perception.
There will be a significant difference in perceived general 
helpfulness of the Special Services Counselor between students who 
prefer to see a counselor of their own race and thsoe who do not, with
students who prefer to see a counselor of their own race having a more
positive perception.
H There uill be a significant difference In perceived 
helpfulness of the Special Services Counselor with specific problems 
between students who prefer to see a counselor of their own race and 
those who do not, with students who prefer to see a counselor of their 
own race having a more positive perception.
There will be a significant difference In perceived first 
impressions of the Special Services Counselor between students who 
prefer to see a counselor of their own sex and those who do not, with 
students who prefer to see a counselor of their own sex having a more 
positive perception.
There will be a significant difference in perceived general 
helpfulness of the Special Services Counselor between students who 
prefer to see a counselor of their own sex and those who do not, with 
students who prefer to see a counselor of their own sex having a more 
positive perception.
Hgg There will be a significant difference in perceived 
helpfulness of the Special Services Counselor with specific problems 
between students who prefer to see a counselor of their own sex and 
those who do not, with students who prefer to see a counselor of their 
own sex having a more positive perception.
H^q There will be a significant difference in perceived first 
Impressions of the Special Services Counselor between students who 
prefer to see a counselor who is close to their own age and those who 
do not, with students who prefer to see a counselor who is close to 
their own age having a more positive perception.
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There will be a significant difference in perceived general 
helpfulness of the Special Services Counselor between students who 
prefer to see a counselor who is close to their own age and those who 
do not, with students who prefer to see a counselor who is close to 
their own age having a more positive perception.
H ^ 2  There will be a significant difference in perceived 
helpfulness of the Special Services Counselor with specific problems 
between students who prefer to see a counselor who is close to their 
own age and those who do not, with those who prefer to see a counselor 
who is close to their own age having a more positive perception.
H 4 3  There will be a significant difference in perceived first 
impressions of the Special Services Counselor between students who 
prefer to see a counselor of their own social class background and 
those who do not, with students who prefer to see a counselor of their 
own social class background having a more positive perception.
There will be a significant difference in perceived general 
helpfulness of the Special Services Counselor between students who 
prefer to see a counselor of their own social class background and 
those who do not, with students who prefer to see a counselor of their 
own social class background having a more positive perception.
There will be a significant difference in perceived 
helpfulness of the Special Services Counselor with specific problems 
between students who prefer to see a counselor of their own social 
class background and those who do not, with students who prefer to see 
a counselor of their own social class background having a more positive 
perception.
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H There will be a significant difference in perceived first 
Ao
impressions of the Special Services Counselor between students from
high urban areas and those from low urban areas, with students from
high urban areas having a more positive perception.
There will be a significant difference in perceived general
helpfulness of the Special Services Counselor between students from
high urban areas and those from low urban areas, with students from
high urban areas having a more positive perception.
H a There will be a significant difference in perceived
Ao
helpfulness of the Special Services Counselor with specific problems 
between students from high urban areas and those from low urban areas, 
with students from high urban areas having a more positive perception.
Limitations of the Study
The following limitations were imposed on the study:
1. Data collection was limited to the fall of 1984.
2. Sixteen demographic variables were selected for use in
comparing participants' responses to the questionnaire.
3. The survey instrument used in the study was the sole source
for obtaining data from Special Services enrollees.
4. The study was limited to the extent to which colleges and 
universities would allow their program enrollees to be surveyed. Nine 
of the existing programs agreed to participate.
5. The study was concerned only with colleges and universities 
with Special Services programs in the State of Tennessee.
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6 . Because programs In their first year of operation were in a 
formative stage and counseling had not significantly evolved, this study 
was involved only with programs two years old and older.
7. Analysis of data was limited to those dichotomies which were 
not more extreme than a 30-70 split.
Assumptions Relative to the Study 
The following assumptions were made relative to the study:
1. The participants would respond to the questionnaire honestly 
and seriously,
2. The participants in the study would be representative of the 
total population of Special Services enrollees.
3. Counseling in Special Services would be different in some 
fundamental aspect from counseling In the regular academic program.
Definitions of Terms 
For the purpose of this study, definitions of the following terms 
seemed appropriate:
Attitude
An attitude is a feeling or an emotion toward a fact or state 
(Webster's Mew Collegiate Dictionary, 1981, p. 72),
Counseling Component
The counseling component is one of the three components of the 
Special Services program. The counseling component offers career, 
personal, and academic counseling through Individual and group sessions.
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Career counseling focuses upon helping students with vocational 
decisions and concerns such as selecting an occupation and actions 
necessary to prepare for that occupation.
Personal counseling assists the students with individual problems. 
Emotional issues, Interpersonal relations, self-image, and 
decision-making are among the wide variety of topics which may be 
addressed.
Academic counseling is Involved with such things as assisting 
students in choosing a major field of study, selecting courses, 
pre-registration, and transferring credits.
Director of Special Services
The Director of Special Services is the administrative officer in 
charge of the Special Services project at each college and university.
FlrBt Generation College Student
A first generation college student is a student whose parents 
did not receive a bachelor's degree (Federal Register. 1980).
High Urban Area
The United States government uses 50,000 as a demarcation for 
establishing standard metropolitan statistical areas (Shepard, 1986, 
p. 585). On this basis, a high urban area has a population greater 
than 50,000.
Low Income Individual
A low income Individual is an individual who comes from a family 
whose taxable Income did not exceed 150% of the poverty level in the
calendar year preceding the year in which the Individual participates 
in the project (Federal Register. 1980).
Low Urban Area
The United States government uses 50,000 as a demarcation for 
establishing standard metropolitan statistical areas (Shepard, 1984, 
p. 585). On this basis, a low urban area has a population less than 
50,000.
Older Student
An older student is any student enrolled in Special Services 
26 years of age and older.
Perception
Perception is quick, acute, and intuitive cognition (Webster^ 
New Collegiate Dictionary. 1981, p. 843).
Physically Handicapped Individual
A physically handicapped invidldual is a person who because of a 
physical disability, needs specifically designed instructional 
materials or programs, modified physical facilities, or related 
services in order to participate fully in the experiences and 
opportunities offered by postsecondary institutions (Federal Register. 
1980).
Special Services for Disadvantaged Students
Special Services for Disadvantaged Students is a federal program 
whose ultimate purpose is to Improve the retention and graduation 
rates of disadvantaged students (Federal Register. 1980).
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Younger Student
A younger student Is any student enrolled In Special Services 
25 years of age and younger.
Procedures
The following procedures were followed in conducting the study:
1. A review of related literature was conducted In Sherrod 
Library at East Tennessee State University.
2. A search of The Eighth Mental Measurements Yearbook. Tests In 
Print. and Tests: A Comprehensive Reference for Assessments In
Psychology. Education, and Business revealed an instrument for use In 
the study.
3. A telephone call was made to Thomas F. Cash at Old Dominion 
University in Norfolk, Virginia, in July of 1984, requesting permission 
to use the Counselor Rating Scales (Short Form).
4. Nine demographic variables and seven items of preference were 
selected for use with the instrument.
5. The target population was identified as 1340 students enrolled 
In Special Services for Disadvantaged Students in nine colleges and 
universities in the State of Tennessee. Four, hundred ten students were 
randomly selected for participation In the study.
6 . A telephone call was made to the Director of Special Services 
at each university and college in August of 1984. The call explained 
the purpose of the study and requested that the survey be conducted 
during the week of October 8 , 1984.
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7. On August 30, 1984, a follow-up letter was written and 
mailed to the Director of Special Services along with a sample of the 
instrument. Each director was requested to return the enclosed 
self-addressed, stamped response card to confirm his/her agreement to 
conduct the survey.
8 . On September 17, 1984, a package containing the Instrument and 
specific instructions for administration was mailed to the directors 
who responded in the affirmative. A self-addressed, stamped return 
envelope was enclosed for convenience in response.
9. Two weeks later a follow-up letter was mailed to each 
university and college which had not responded.
10. When a period of one month had elapsed, the responses were 
compiled and analyzed.
11. The computer center at East Tennessee State University was 
used to analyze the findings of the study.
12. A summary of the findings and analyses was prepared.
13. Conclusions and recommendations were formulated.
Organization of the Study
The study was organized as follows:
Chapter 1 contains the Introduction, statement of the problem, 
significance of the study, research hypotheses, limitations to the 
study, assumptions relative to the study, definitions of terms, 
procedures, and organization of the study.
Chapter 2 includes a review of the literature relevant to the 
study.
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Chapter 3 presents the research methodology and instrumentation. 
Chapter A contains a presentation, an analysis, and an 
interpretation of the data.
Chapter 5 includes the summary, findings, conclusions, and 
recommendations.
CHAPTER 2 
A Review of the Related Literature
The purpose of programs such as Special Services for Disadvantaged 
Students is to increase the retention and graduation rates of 
postsecondary students. The review of literature relevant to this 
study has been divided into two parts. They Include the following 
subheadings: The Counseling Plan in Special Programs and Student's
Perceptions of Counseling Services.
The Counseling Plan in Special Programs
There is evidence to support the belief that college counselors
are performing many new roles, Roueche and Roueche (1977) described
them as serving more purposeful functions: consulting rather than
counseling and teaching or training rather than merely dispensing
data about courses and grading policies. "Counselors have become
involved in faculty and staff development efforts by sharing their
knowledge about personal interactions and that interaction's
effectiveness with students whose self-concepts are not those of the
traditionally more successful students" (p, 46),
The American Association of Collegiate Registrars and Admissions
Officers (1980) expressed the following opinion:
When dealing with organizing an institution to meet the needs 
of minorities and the educationally disadvantaged, certain 
objectives should be established. Students should be helped 
to learn basic survival skills and Intellectual skills, and to 
have a vision of what they can accomplish. Extended Opportunity 
Program (EOP) offices can be established to provide motivational 
programs aimed at junior and senior high school students. These
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studentsf needs are perhaps best met by a centralized approach, 
which allows for systematic planning and offers them a total 
program. The keys to success of such programs are the creation 
of effective role models and Interaction. The students In these 
programs need a sense of membership, pride, and someone who can 
honestly deal with them and care about them. To accomplish this 
end, one should be reviewing transcripts carefully developing a 
student profile and determining his/her needs. Such programs as 
EOP make use of "outreach programs" which are designed to get 
older Individuals, ex-felons, and persons from within ccromunities 
that are without direction Into college programs. In any case, 
counseling and supplemental services (financial and tutoring) must 
be made available and every effort made to package attractive 
programs to meet the Individual needs of participants, (p. 396)
Haynes (1981) examined five programs for disadvantaged college
students. His study revealed that administrators need to consider
specific factors before developing and implementing services for these
students. The following list of factors and their pertinent categories
was found to be of great importance for implementing counseling in a
practical situation:
-Articulate the alms, goals, and objectives of the counseling 
program
-Consider the ethnlc/raclal/sex profile of the student population 
and promote a similar counseling staff profile
-Employ professionally trained, capable peer and faculty 
counselors who are able to assist students In both their 
academic and personal matters, (p. 75)
Tutoring and cultural enrichment activities were also Included.
Romano and Young (1981) described and evaluated a program
designed to improve the academic performance of underachieving
freshmen by requiring them to participate In a group counseling/study
skills program during their second quarter of enrollment in the
General College at the University of Mlnnesota-Minneapolls. Students
were required to participate because an earlier study by Romano
revealed that low achieving students would not enroll voluntarily In
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a course designed to Improve their grades even If informed that they 
were in danger of being placed on academic probation. This renewed 
effort was made to teach them by requiring them to enroll under the 
threat of not being allowed to register in the college during the 
next quarter. To increase the attractiveness of the course, one 
credit was given for participation in the program. This intervention 
did not influence GFA or persistence in college, but it did positively 
affect the proportion of credits completed.
Faron (1980) suggested the need for a strong counseling component 
once an Institution becomes committed to the retention and recruitment 
of the special needs student. She stated that "counseling 
responsibilities must be redefined and expanded to meet the unique 
needs of the academically or physically disadvantaged student" (p. 366). 
As a result of this redefinition, three district roles for the counselor 
have emerged: teacher, programmer, and mediator. These roles allow
the counselor to be proactive rather than reactive and focus on 
remediation and intervention before serious problems arise.
Hampton (1979) also suggested the need for a strong counseling 
component as part of the services to disadvantaged students. The 
primary goal of his developmental counseling program was to assist 
students in becoming more effective as students and as individuals,
Hampton summarized his program as one which provides disadvantaged 
students with the Insight and knowledge to develop the coping behaviors 
necessary for handling the roles they adopt and the relationships 
they have to maintain. Students are also provided with opportunities 
to develop more acceptable sclf-concepts,
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Marshall and Blrenbaun (.1980) reported Che results of a study 
concerned with voluntary participants in a program designed to provide 
academic and financial aid counseling. The major areas of interest 
were the participants? background information and their disposition.
The results indicated that persons who received financial assistance 
and those with higher income levels were less likely to drop out of the 
community college. Employed persons were less likely than non-employed 
persons to stay enrolled in the community college.
Perhaps the most unique characteristic of the opportunity program 
counseling approach is its intensity, Blustein (1981) described that 
intensity:
The underlying basis in counseling disadvantaged students is 
that the traditional routine of appointment and office visit 
is not sufficient. Rather, counselors must demonstrate their 
emotional involvement in clearcut, observable ways. They must 
also have an abundance of energy and creativity that can be 
manifested in both the interpersonal relationship with the 
student and in the college environment. In addition, counselors 
must be able to work with academic departments to ensure 
relevance and rigor. In effect, the opportunity program 
counselor must be willing to get personally involved and take 
risks along with the students, (p. 223)
Counselors and students usually get to know each other on such a
personal level that when a student describes a behavior within the
college environment, the counselor is able to observe the same
behavior.
Students 1 Perceptions of Counseling 
Counselors, who are often students' initial contacts with the 
college, are effective facilitators of a caring communication process 
between the students and the instructors who will teach them (Roueche 
& Roueche, 1977). Student services in colleges and universities are
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typically staffed by white, middle-class counselors, social workers, 
psychologists, or psychiatrists (Abbott, Tollefson, & McDermott, 1982). 
Persons seeking help from these support services, however, reflect much 
broader racial and socioeconomic backgrounds. Consequently, nonwhite 
students frequently have to seek help from a white person or ignore the 
service as a source of support. For this reason, professionals in 
human service organizations have become concerned with black clients' 
preferences regarding the racial composition of staff members who 
deliver services. Studies indicate that black university students 
report a preference for counselors of their own race. Black males 
demonstrate a stronger preference for counselors of their own racial 
background than do black females. Blacks age 21 to 22 demonstrate a 
stronger preference for black counselors than do blacks of other ages. 
Finally, black students' preferences for counselors of their own 
racial background vary with the type of concern presented. The 
strongest preference for black counselors occurs when black students 
are presented with a personal emotional concern.
The primary purpose of the study conducted by Parham and Helms 
(1981) was to determine how the racial Identity attitudes derived from 
Cross's racial identity model were related to black college students' 
preferences for race of counselor. The model implies that black 
people's attitudes are biraclal, containing an attitude toward whites 
as well as an attitude toward .blacks. The blraciality was expected to 
reveal itself by way of the various types of attitudes being 
differentially related to preferences for black and white counselors. 
Prior to initial contacts, attitudes tended to be associated with
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pro-white, anti-black counselor preferences; as contacts orogressed, 
however, attitudes associated with the race of the counselor became 
less apparent. These results suggest that, as the black person 
becomes more comfortable with his/her identity, race of the counselor 
per se becomes a less crucial variable; perhaps personal characteristics 
of the counselor, such as his/her racial attitudes and skill level, 
become more important.
Porche- and Banikiotes (1982) also examined how racial and 
attitudlnal factors affect the perceptions of counselors. A total of 
247 black male and female adolescents were presented racial and 
attitudlnal information about a hypothetical male or female counselor 
and asked to express their perceptions of the counselor. Attitudlnal 
rather than racial Information regarding a counselor was observed to 
have more crucial effect in determining perception of the counselor. 
Counselors portrayed as attitudlnally similar were rated significantly 
higher than those dissimilar in terms of their perceived attractiveness, 
truthworthiness, expertness, and social attraction. Racial information 
also influenced the perceived attractiveness of a counselor. White 
counselors were rated higher in perceived attractiveness than black 
counselors, although there was no difference with regard to ratings of 
trustworthiness or expertise. Race of counselor was observed to 
interact with gender of counselor. White female counselors were 
perceived as more expert than their black female counterparts; on the 
other hand, the ratings of male counselors were not influenced by the 
racial variable.
The effects of counselor race on perceived counseling 
effectiveness were later investigated by Lee, Sutton, France, & Uhlemann 
(1983). It was predicted that client evaluation of counselor behavior 
would be significantly influenced by counselor race and that the degree 
of influence would be a function of a client's racial attitude toward 
the counselor. Three stimulus interviews, based on an identical 
script, were videotaped by three counselors of different races (i.e. 
Caucasian, Chinese Canadian, East-Indian Canadian). The stimulus 
tapes were shown to 195 high school students, and a measure of perceived 
counseling effectiveness was obtained. The results showed that 
participants rated Caucasian counselors more favorably than ethnic 
minority counselors. The findings suggest a rather complex 
relationship between perceived counselor effectiveness and racial 
attitude. For the students who viewed the tape of the East Indian 
Canadian counselor, perceived counselor effectiveness was positively 
correlated with their racial attitudes toward East Indians. However, 
among those who viewed the Caucasian and Chinese Canadian counselors, 
there were no significant correlations between the racial attitude and 
perceived effectiveness.
Bernstein and Flgloli (1983) conducted a study to determine the 
effects of counselor gender, participant gender, and high or low 
credibility introduction on eighth graders' perceptions of counselor 
expertness, attractiveness, and trustworthiness and their confidence 
in the counselor. A sample of 240 male and female students listened 
to an audiotape of high or low credibility introduction and to a 
counseling session with a male or female counselor and then completed
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a modified Counselor Racing Form and a Help with Specific Problems 
Scale. The findings revealed chat counselors presented with a high 
credibility Introduction were perceived as significantly more expert, 
attractive, trustworthy, and confidence-inspiring than counselors who 
received a low credibility introduction. The results of this study 
diverge from prior research in an important way, however; the counselor 
viewed as highly credible by eighth graders differs in some ways from 
the counselor perceived as credible by college students and adult 
subjects.
Gordon and Grantham (1979) explored the effects of race, racial 
self-designation, sex, and previous counseling experience on Che 
preferences of disadvantaged students for a helper of the same race, 
same sex, and same social class background. One hundred ninety-four 
disadvantaged students completed an eight-item general information 
questionnaire and a four-item preference scale derived from work done 
by G. C. Jackson and S. A. Kirchner in 1973. The results Indicate 
that while there is a slight preference in all disadvantaged groups for 
a helper of the same sex, same age, and same race, "there is a definite 
preference for a helper of the same social class background" (p. 337).
Sladen (1982) also analyzed the effects of race and socioeconomic 
status on the perception of process variables in counseling, including 
judged counselor empathy, judged counselor-client cognitive similarity, 
and attraction to the counselor. As hypothesized, findings suggested 
that subjects judged counselors as most empathlc, helpful, committed, 
active, and affirming, and most similar with and attractive to clients 
when working with clients of similar racial and socioeconomic
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background. The effect race and social class had on subjects' 
judgments of empathy was also accentuated by the fact the subjects 
demonstrated high reliability in empathy ratings during the training 
period. Consequently, findings suggest that a client's preference for 
a counselor of similar race or socioeconomic background rather than 
one of dissimilar background "may not rest solely on actual differences 
in empathlc skills between the counselors but Instead may also be 
based on the client's biased estimate of differences" (p. 564).
In an analogue study conducted by Strohmer and Biggs (1983) the 
influence of client-counselor group membership similarity, counselor 
reputational cues, and counselor attending behavior on disabled 
subjects' perceptions of counselors' attractiveness and expertness was 
examined. A sample of physically disabled adults viewed a series of 
vignettes portraying a counselor-client interaction. After viewing 
each vignette, subjects made ratings of counselor expertness and 
attractiveness. No main effect was found for group membership 
similarity or expertness of either ratings of attractiveness or 
expertness. However, a significant main effect was found for 
counselor attending behavior on ratings of expertness and 
attractiveness. In addition, a significant two-way interaction 
between counselor attending behavior and counselor disability status 
was found for both ratings. These results "do not support the belief 
that client-counselor group membership similarity favorably influences 
client perceptions of counselor expertness or attractiveness" (p. 2 0 2 ).
Counselors are continually sending their potential clients 
nonverbal messages that facilitate, discourage, or preclude verbal
discourse. Littrell and Littrell (1982) examined the effects of two 
nonverbal cues, the counselor's dress and sex, on students' 
preferences for counselors. The students were 140 American Indians 
from a reservation high school and 226 students from a primarily 
Caucasian, urban high school. The four independent variables were 
race of student, sex of student, form of dress, and sex of counselor. 
Students rated their preferences for discussing personal, academic, 
and vocational concerns with a counselor. The results showed the 
students' preferences for counselors varied with the counselor's sex 
and dress, the type of concern, and the race of the students. Same 
sex preferences for counselors were not influenced by counselor dress. 
Preference for a counselor of the same sex was strongest for female 
Indian students.
Tyson and Wall (1983) also investigated the effects of 
inconsistency between the counselor's verbal and nonverbal behavior on 
perceptions of the counselor as empathetic, genuine, and expert, and 
on willingness to seek the counselor's help. One hundred twenty 
undergraduate women, randomly assigned to four groups, viewed one of 
four eight-minute videotaped role plays of a counseling session. Each 
videotape demonstrated a combination of the counselor's responsive and 
unresponsive verbal statements and nonverbal behaviors. Participants 
rated the counselor on empathy, genuineness, expertness, and 
willingness to seek the counselor's help for themselves and others. 
Consistent with prior research, "results indicate the nonverbal 
behavior seemed to Increase the impact of a congruent verbal message
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and co alter an accompanying lncongruent verbal message In Che 
direction of Che nonverbal cues" (p. 433).
Colleges and universities have extended themselves to 
nontraditional students as a result of the civil rights movement, the 
women's movement, the declining birthrate, and decreasing enrollments. 
Providing supportive services to nontraditional students has been 
considered essential for the encouragement of academic success (Wagner 
& McKenzie, 1980). As a result, more and more older students are 
appearing in college classrooms across the United States. Mardoyan, 
Alleman, and Cochran (1983) described the characteristics of 
undergraduates older than 25 and their expressed counseling preferences 
based on a survey administered on one university campus. The number 
of males and females was not significantly different. However, older 
students lived farther from campus, and they were more likely to be 
employed full time and to attend classes during the evening and on 
weekends. Many of the older students had family responsibilities.
This combination of employment and family responsibilities suggested 
that the older students had less free time than traditional students 
and that time on campus was limited to nights and weekends. The survey, 
however, showed that both older and traditional students share many 
concerns; there are some significantly different concerns they would 
bring to counselors, and there are several Important differences in 
need for counselor accessibility.
The Division of Student Support and Special Programs (DSSSP) at 
the University of Florida began in 1971. The coordinated summer 
orientation program was started during the 1976 summer quarter.
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According to Davis, Mingo, Stewart, and Hough (.1980) , the goals were 
to help students learn the location of various offices that provide 
services for them, and help them meet various university personnel 
who are available to assist them. Verbal feedback from students and 
student responses on a questionnaire indicated that the program was 
helpful and its goals were being achieved.
Benjamin and Romano (1980) examined faculty and student attitudes 
toward a counseling center at the University of Mlnnesota-Mlnneapolis, 
a large urban campus that contains several colleges, including the 
General College (GC) an open-door-admissions unit to the university. 
This study was designed to survey faculty and student perceptions of a 
college counseling center serving a nontraditional population. 
Specifically, the study provided information about unmet student 
counseling needs, identified services that are offered but not widely 
known by the faculty and students, and presented an overall measure 
of the center's effectiveness. The sample consisted of the following 
groups:
Group 1 - all GC faculty employed during the 1978 winter quarter
Group 2 - a random sample of GC students registered for 1977 fall 
quarter
Group 3 - a random sample from the total group of identified GC 
students who had been seen by a GC counselor at least once 
during the fall quarter 
All three subgroups indicated on the average that the vocational and 
educational services are and should be the most emphasized aspect of
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Che counseling office. Both student groups Identified educational 
administration, research and consultation, and personal adjustment and 
psychological testing categories in descending order of importance for 
the center's concern. Faculty, on the other hand, indicated research 
and consultation, personal adjustment and psychological testing, and 
educational administration categories in descending order of Importance. 
It is Important to note that all services within categories were 
identified as should be offered at least 50% of the time by all three 
groups. The greatest percentage difference was in the personal 
adjustment and psychological testing category to which the faculty 
assigned a considerably higher level of support than either student 
group. The third section of the questionnaire evaluating services 
found faculty and students describing the center as generally favorable. 
More than 60% of the student users Indicated a desire to see the same 
counselor again should they return to the center. Primary reasons for 
past appointments were educational planning (.24%) and class 
registration (21%). Reactions to referrals indicated that students 
were less likely Chan faculty to make referrals to the center. All 
groups stated that career and educational concerns were the most 
appropriate reason for a referral. In addition, 70% of the faculty, 
more than twice as frequently as either student group, stated that 
personal concerns were also appropriate.
Horlkawa (1978) presented a description of a program designed to 
supplement the usual financial aid package given to students. The 
objective of the program was to enhance the quality of the college 
experience, specifically to reduce attrition and to Improve students 1
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self-concepts. Student responses on the questionnaires supported the 
belief that the personal touch was present. All students perceived 
their resource persons to be sincerely Interested in them and to 
accurately understand them. In virtually all cases the students 
reported that their concerns were clarified as a result of talking to 
their resource persons. Most students stated that they felt free to 
discuss just about everything, including personal concerns. Perhaps 
the most telling response was that the students wanted to continue 
their relationship with their resource persons even if funds were not 
available.
Crawford, McFarland, and Rhatigan (1978) reported the results of 
four special counseling programs that have been found to be effective 
in helping students achieve academic success at Wichita State University. 
All entering freshmen were required to enroll in University College, 
which serves as the bridge between entry and the degree granting 
colleges. After their first year, students who have not developed an 
academic plan and achieved the grades necessary for admission to one 
of the degree granting colleges are required to have a special 
counseling session with a counselor every semester until both of the 
objectives have been achieved. As a result, all the students counseled 
in this program responded positively to the statement: "The session
helped me understand my academic status at WSU and develop a plan for 
academic success and/or for choosing an academic major" (p. 301).
McEwen (1979) also reported the results of a special counseling 
program, Act 101. This program provided participating students with 
special classes, counseling, and tutorial support. Counseling and
tutorial services Increase as the student progresses, and the student 
must check with his or her counselor before proceeding to the next 
part of the program. As students proceed to the next level of their 
programs, their attitudes also change. They develop more positive 
self-concepts because for the first time they are succeeding in an 
educational setting.
Summary
Chapter 2 presented the review of related literature in two parts 
the counseling plan in special programs and students' perceptions of 
counseling services.
Chapter 3 will present the methods and procedures for the study.
CHAPTER 3 
Methods and Procedures
The purpose of this study was to compare the attitudes of selected 
students toward counselors and counseling services In programs designed 
to improve their academic achievement level. .
This chapter describes the research methodology and procedures 
involved in the study. The chapter is divided into three sections. 
Section one provides a background and description of the data collection 
instrument. Section two provides a description of the procedures used 
to collect the data. Section three provides a description of the 
procedures used to analyze the data.
Background and Description of the Data Collection Instrument
The Counselor Rating Scales (Short Form) developed by Thomas F.
Cash (1978) was selected as the appropriate instrument for use in this 
study. Contact was made with Cash at Old Dominion University in 
Norfolk, Virginia, to arrange for the use of the instrument. The 
Counselor Rating Scales (Short Form) was designed for use with subjects 
in counseling experiments. Subjects rate counselors in three areas: 
first impressions, helpfulness of the counselor, and helpfulness for 
specific problems.
Subjects first complete 11 eight-point counselor rating scales. In 
addition to the physical attractiveness dimension (which includes 
sexual attractiveness), the scales constitute the composite dimensions 
of perceived expertness (i.e., unintelligent-intelligent,
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inexperienced-experienced, unskillful-skillful), social attractiveness 
(i.e., unfriendly-friendly, unlikeable-likeable, cold-warm), and 
trustworthiness (i.e., untrustworthy-trustworthy, unreliable-reliable, 
insincere-sincere). The selection of three adjective pairs for each 
dimension was based on their factor loadings as determined by Barak and 
Lacrosse (1975).
Subjects then complete two eight-point Likert scales (a) to 
indicate their degree of optimism about the general helpfulness of 
continuing with the counselor, and (b) to report their expected 
likelihood of returning to the counselor or referring another student 
to the counselor.
Finally, on similar eight-point scales, subjects rate the degree 
of confidence placed in the counselor's effectiveness with each of 
15 specific personal problems chosen on the basis of relevance to a 
college population. These items were used in previous research and 
provide indices of counseling outcome expectancies (Cash, Begley,
McCown, & Weise, 1975; Cash & Kehr, 1978).
This non-random sequence of questionnaire presentation does not 
control for possible order effects. However, since such effects may 
occur naturallstically, the order was chosen to reflect phenomenological 
meaningfulness (i.e., proceeding from initial Impressions of counselor 
characteristics to short-range expectations to outcome expectancies) 
(Cash & Salzbach, 1978).
Validation information for the Counselor Rating Scales (Short Form) 
was Included, Wilk’s lambda criterion and Rau's approximate F tests 
were conducted to ascertain the validity of the attractiveness
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manipulation. This manipulation was successful and occurred uniformly 
across disclosure levels. The reliability assessment Indicated an 
average internal consistency of .83 (Cash, Begley, McCown & 1/else, 
1975; Cash & Kehr, 1978; Cash & Salzbach, 1978; Strong & Schmitt,
1970; Strong & Dixon, 1971).
Procedures to Collect Data
The population to which this study permits generalization may be 
defined as those students enrolled in Special Services for 
Disadvantaged Students in colleges and universities in the State of 
Tennessee in the fall of 1984. To facilitate the collection of data, 
a stratified random sample was utilized. This was accomplished by 
dividing the student roster of active participants for fall quarter/ 
semester 1984 between males and females. Participants were then 
chosen by selecting every third name on the list of males and every 
third name on the list of females.
Permission was requested and granted to conduct the study at each 
college and university by the Director of Special Services. The 
Institutional Review Board at East Tennessee State University approved 
the study. A packet of materials which contained Individual 
questionnaires and envelopes, cover letter, and return postage and 
labels was then mailed to the Director of Special Services at each 
college and university. The cover letter explained the study and its 
purpose, assured confidentiality of the returned Information, and 
requested that the survey be completed during the week of 
October 8 , 1984. Each student returned the completed survey to the 
Director or his/her designated representative in a sealed envelope.
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All collected surveys were returned In the self-addressed, stamped 
mailing carton from each college and university on October 12, 1984,
Two weeks later a follow up letter was mailed to those Directors
of Special Services who had not returned the survey. The letter stated 
the packet of questionnaires had not been received and requested the 
Director to have the survey completed and returned as soon as possible. 
When one month had elapsed, the questionnaires were organized for the 
purpose of analysis.
Methods Used to Analyze the Data 
The computer center at East Tennessee State University was used to 
compile and analyze all data from the completed surveys. The 
Statistical Package for the Social Sciences (SPSSX) was used for all 
analyses.
The first step In analyzing the data involved obtaining a frequency
and percentage count for each of the nine demographic variables and
seven Items of preference. Since the problem was to compare differences 
between the two groups In several areas, the t-test, analysis of 
variance, and Neuman-Keuls (If significant differences exist) were 
selected to analyze the data. The commonly accepted .05 (or less) 
level of significance was considered necessary for a statistically 
significant relationship or rationale for rejecting the null hypothesis 
(Champion, 1970). When a variable yielded significance, the null 
hypothesis was rejected.
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Mull Hypotheses
H ^ There will be no significant difference in perceived first 
o
Impressions of the Special Services Counselor between older students
and younger students.
H0  There will be no significant difference in perceived general
helpfulness of the Special Services Counselor between older students
and younger students.
H ^ There will be no significant difference in perceived 
o
helpfulness of the Special Services Counselor with specific problems
between older students and younger students.
There will be no significant difference in perceived first
impressions of the Special Services Counselor between males and females.
K ^ There will be no significant difference in perceived general 
o
helpfulness of the Special Services Counselor between males and females.
H ® There will be no significant difference in perceived 
o
helpfulness of the Special Services Counselor with specific problems 
between males and females.
•7
H There will be no significant difference in perceived first 
impressions of the Special Services Counselor between whites and 
nonwhites.
p
Hq There will be no significant difference in perceived general 
helpfulness of the Special Services Counselor between whites and 
nonwhltes.
Q
There will be no significant difference in perceived 
helpfulness of the Special Services Counselor with specific problems 
between whites and nonwhites.
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H There will be no significant difference in perceived first
o
impressions of the Special Services Counselor between students who are 
veterans and students who are non-veterans.
H There will be no significant difference in perceived general
o
helpfulness of the Special Services Counselor between students who are 
veterans and students who are non-veterans.
There will be no significant difference in perceived 
helpfulness of the Special Services Counselor with specific problems 
between students who are veterans and students who are non-veterans.
13 There will be no significant differences in perceived first
impressions of the Special Services Counselor between students whose 
grade point average is 1.5 or less and students whose grade point 
average is above 1.5.
There will be no significant difference in perceived general 
helpfulness of the Special Services Counselor between students whose 
grade point average is 1 . 5  or less and students whose grade point 
average is above 1.5.
H^15 There will be no significant difference in perceived 
helpfulness of the Special Services Counselor with specific problems 
between students whose grade point average is 1.5 or less and students 
whose grade point average is above 1.5.
H There will be no significant difference in perceived first 
impressions of the Special Services Counselor between students who 
receive financial aid and students who receive no financial aid.
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17
Hq There will be no significant difference In perceived
general helpfulness of the Special Services Counselor between students
who receive financial aid and students who receive no financial aid.
18
Hq There will be no significant difference In perceived
helpfulness of the Special Services Counselor with specific problems 
between students who receive financial aid and students who receive no 
financial aid.
H^19 xhere will be no significant difference in perceived first
impressions of the Special Services Counselor between first generation
college students and students with one or more parents who received a
bachelor's degree.
2 n
Hq There will be no significant difference in perceived general
helpfulness of the Special Services Counselor between first generation
college students and students with one or more parents who received a
bachelor's degree.
21
H There will be no significant difference in perceived
helpfulness of the Special Services Counselor with specific problems
between first generation college students and students with one or more
parents who received a bachelor's degree.
H 22 There will be no significant difference in perceived first 
o
impressions of the Special Services Counselor between physically
handicapped students and students with no physical handicap.
23
IIQ There will be no significant difference in perceived general
helpfulness of the Special Services Counselor between physically 
handicapped students and students with no physical handicap.
AO
11^24 There will be no significant difference in perceived 
helpfulness of the Special Services Counselor with specific problems 
between physically handicapped students and students with no physical 
handicap,
jj^ 2S There will be no significant difference in perceived first
Impressions of the Special Services Counselor between students who see
the Counselor by choice and those who see the Counselor by summons.
26
Hq There will be no significant difference in perceived general
helpfulness of the Special Services Counselor between students who see
the Counselor by choice and those who see the Counselor by summons.
U^27 There will be no significant difference in perceived
helpfulness of the Special Services Counselor with specific problems
between students who see the Counselor by choice and those who see the
Counselor by summons.
28
There will be no significant difference in perceived first 
impressions of the Special Services Counselor between students who
participate in many counseling functions and those who do not.
29
Hq There will be no significant difference in perceived general
helpfulness of the Special Services Counselor between students who
participate in many counseling functions and those who do not.
30H There will be no significant difference in perceived
o
helpfulness of the Special Services Counselor with specific problems 
between students who participate in many counseling functions and those 
who do not.
H There will be no significant difference in perceived first
o
impressions of the Special Services Counselor between students who have
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been In the program for more than one semester/quarter and those who 
have been in the program less than one semester/quarter.
U^32 ffogyg Wi u  be no significant difference in perceived general 
helpfulness of the Special Services Counselor between students who have 
been in the program for more than one semester/quarter and those who 
have been in the program less than one semester/quarter.
H 33 There will be no significant differences in perceived 
o
helpfulness of the Special Services Counselor With specific problems 
between students who have been in the program for more than one 
semester/quarter and those who have been in the program less than one 
semester/quarter.
Hq34 There will be no significant difference in perceived first 
impressions of the Special Services Counselor between students who 
prefer to see a counselor of their own race and those who do not.
Hq35 There will be no significant difference in perceived general 
helpfulness of the Special Services Counselor between students who 
prefer to see a counselor of their own race and those who do not.
Hq36 There will be no significant difference in perceived 
helpfulness of the Special Services Counselor with specific problems 
between students who prefer to see a counselor of their own race and 
those who do not.
Hq37 There will be no significant difference in perceived first 
impressions of the Special Services Counselor between students who 
prefer to see a counselor of their own sex and those who do not.
H^38 There will be no significant difference in perceived general 
helpfulness of the Special Services Counselor between students who 
prefer to see a counselor of their own sex and chose who do not.
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IIQ There will be no significant difference in perceived 
helpfulness of the Special Services Counselor with specific problems 
between students who prefer to see a counselor of their awn sex and 
those who do not.
HJ*® There will be no significant difference in perceived first 
impressions of the Special Services Counselor between students who 
prefer to see a counselor who is close to their own age and those who 
do not.
H There will be no significant difference in perceived general 
0
helpfulness of the Special Services Counselor between students who 
prefer to see a counselor who is close to their own age and those who 
do not.
H ^2 There will be no significant difference in perceived 
o
helpfulness of the Special Services Counselor with specific problems 
between students who prefer to see a counselor who is close to their 
own age and those who do not.
H ^  There will be no significant difference in perceived first 
Impressions of the Special Services Counselor between students who 
prefer to see a counselor of their own social class background and 
those who do not.
There will be no significant difference in perceived general 
helpfulness of the Special Services Counselor between students who 
prefer to see a counselor of their own social class background and 
those who do not.
H^45 xhere will be no significant difference in perceived 
helpfulness of the Special Services Counselor with specific problems
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between students who prefer to see a counselor of their own social
class background and those who do not.
H There will be no significant difference in perceived first
impressions of the Special Services Counselor between students from
high urban areas and those from low urban areas.
1^47 xhere will be no significant difference In perceived general
helpfulness of the Special Services Counselor between students from
high urban areas and those from low urban areas.
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Hq There will be no significant difference in perceived
helpfulness of the Special Services Counselor with specific problems 
between students from high urban areas and those from low urban areas.
Summary
Methods and procedures, information concerning the survey 
Instrument, sample selection, analyses procedures, and null hypotheses 
were presented in this chapter.
CHAPTER 4 
Presentation and Analysis of Data
Introduction
Initially, each of the forty-eight hypotheses was stated as a 
research hypothesis. To facilitate statistical analysis, each 
hypothesis was restated in the null form. Each one was tested at the 
.05 level to determine if significant differences existed in students' 
ratings of the Special Services Counselor within three specific areas 
(first impressions, helpfulness of the counselor, and helpfulness for 
specific problems) when analyzed using nine selected demographic 
variables and seven Items of preference. The chapter has three 
purposes: to present a frequency distribution, to discuss each
hypothesis, and to provide analyses and information when significant 
differences were noted.
Frequencies and Percentages From Questionnaire Responses 
Seventeen Special Services programs are currently funded in the 
State of Tennessee. Each college/university having a Special Services 
program was contacted by phone and asked to participate in the study. 
Program directors at nine colleges and universities agreed to 
participate. A total of 410 questionnaires was then mailed to these 
program directors. Of those sent, 177 questionnaires were returned, 
representing a 43% response. Nine of those returned were Incomplete 
and were not included In the statistical analyses. Data were analyzed 
from 168 questionnaires, or 41X of those polled.
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Data representing frequencies and percentages are presented in 
Table 1. Each demographic variable was categorized and grouped to 
facilitate further statistical analysis. The following Information is 
indicated In Table 1: (a) the majority of students enrolled in Special 
Services was under 25 years of age, (b) the majority of students 
enrolled in Special Services was female, (c) the majority of students 
enrolled In Special Services saw the counselor on a need to basis, and 
(d) the majority of students enrolled in Special Services expressed no 
preference as to race, sex, age, or social class of the Special Services 
Counselor.
Data representing frequencies and percentages for each college/ 
university which participated in the study are presented in Table 2 
(p. 49).
Analysis of Data
The Statistical Package for the Social Sciences (SFSSJC) was used 
in the computer analyses of the data. A parametric statistic (J:-test) 
was selected to analyze the data. Parametric Statistics assume that 
the scores being analyzed are derived from measures that have equal 
intervals. When research data meet the assumption of being interval 
scores but do not meet the assumptions of normal distribution and 
variance homogeneity, it is still advisable to use a parametric 
statistic. The main reasons for recommending the use of parametric 
statistics in these situations are that: (a) studies have shown that
moderate departure from the theoretical assumptions has very little 
effect upon the value of the parametric technique; (b) nonparametric 
statistics are generally less powerful, that is, they require larger
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Table 1
Frequency Distribution of Demographic Characteristics
N-168
Frequency Distribution 
PetnoRraphic Variables Frequency____________ Percentage
Age
18-25 147 87.5
26-35 13 7.7
36-50 7 4.2
1 .6
168 100.0
Sex
Male 61 36,3
Female 106 63.1
 1 .6
168 100.0
Race
American Indian 3 1.8
Black 90 53.6
White 71 42.3
Asian Pacific Islander 1 .6
Melungeon 1 .6
2 1.2
168 100.0
Veteran
Yes 14 8.3
No 153 91.1
1 .6
168 100.0
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Table 1 (continued)
N-168
Frequency Distribution 
Demographic Variables Frequency____________ Percentage
G.P.A. 1.5 or less
Yes 18 10.7
No 144 85.7
6 3.6
16B 100.0
Financial Aid
Yes 127 75*6
No 40 23.8
1 -6
168 100.0
Parents Receive Bachelor's Degree
Yes 27 16.1
No 13B- 82.1
3 1.8
168 100.0
Handicapped
Yes 16 9.5
No 151. 89.9
 1_ *6
168 100.0
I see Counselor when
I need to 132 78.6
X am called in 29 17.3
7 4.2
168 100.0
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Table 1 (continued)
N-168
Frequency Distribution 
Demographic Variables________________________ Frequency____________ Percentage
I Participate in
Many 53 31.5
Very Few 112 66.7
3 1.8
168 100.0
Enrolled Special Services
One or more semesters/quarters 77 45.8
New Enrollee 89 53.0
2 1.2
168 100.0
I Prefer Same Race
No 5 3.0
Doesn't Matter 135 80.4
Yes 27 16.1
1 _ .6
168 100.0
I Prefer Same Sex
No 12 7.1
Doesn't Matter 128 76,2
Yes 27 16.1
1 .6
168 100.0
1 Prefer Same Age
No 17 10,1
Doesn’t Matter 122 72.6
Yes 28 16.7
1 .6
168 100.0
Table 2
Frequency Distribution of Participating Colleges/Universities
N-168
Frequency Distribution
College/University Frequency____________ Percentage
LeMoyne-Owen College 19 11.3
Walters State Community College 27 16.1
University of Tennessee-Knoxville 17 10.1
University of Tennessee-Chattanooga 13 7.7
Lincoln Memorial University 7 4.2
Tri-Cities State Technical Institute 17 10.1
Lane College 21 12.5
Austin Peay State University 22 13.1
Fisk University 25 14.9
168 100.0
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samples In order Co yield Che same level of significance, and (c) for 
many of Che problems encountered in educational research, suitable 
nonparametrlc tests are not available (Borg & Gall, 1983, p. 559).
Davis (1971) stated that with ordinal, Interval, and ratio scales, a 
50-50 split should be sought and an effort should be made to avoid 
dichotomies more extreme than 30-70.
The F^test tests the assumption of equal variances of groups.
When this test is significant— that is, when the two-tailed probability 
is equal to or less than .05, the null hypothesis was rejected: that
is, the variances are unequal. When the F-test is not significant 
(probability is greater than .05), use the £-test based on pooled 
variance. When the test is significant, use the t>test based on 
separate variance. When the _t-test based on separate variance is 
appropriate, the degrees of freedom (which has decimals) should be 
rounded to the nearest whole number.
H ^ There will be no significant difference in perceived first 
impressions of the Special Services Counselor between older students 
and younger students. HQ2 There will be no significant difference in 
perceived general helpfulness of the Special Services Counselor between 
older students and younger students. HQ ^ There will be no significant 
difference in perceived helpfulness of the Special Services with 
specific problems between older students and younger students. An 
older student was defined as any student enrolled in Special Services 
26 years of age and older. A younger student was defined as any 
student enrolled in Special Services 25 years of age and younger. For 
the variable of age, a frequency of 20 (11.9X) was observed for older 
students, while a frequency of 147 (87.53) was observed for younger
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students (Table 1), Since the spilt between the dichotomies was more 
extreme than 30-70, no hypotheses tests were conducted.
II ^ There will be no significant difference in perceived first 
impressions of the Special Services Counselor between males and females. 
For the variable first impressions of the Special Services Counselor, 
male and female responses were analyzed using the £-test for two-tailed 
probability with pooled variance (Table 3). The i-value needed to 
reject the null hypothesis was 1.960 or greater. A JL-value of 0.95 
with 148 degrees of freedom was calculated. Based on this finding, the 
null hypothesis failed to be rejected. However, it was noted that 
females showed a greater tendency toward favorable first impressions 
of the Special Services Counselor than did males as Indicated by a mean 
score of 74.2979 and 72.5357 respectively.
H ^ There will be no significant difference in perceived general 
0
helpfulness of the Special Services Counselor between males and females. 
Two separate rating scales were used to analyze males' and females' 
perceptions of the general helpfulness of the Special Services 
Counselor. For the question, "How optimistic do you feel about the 
helpfulness of continuing with your particular Special Services 
Counselor?", a t_-value of 0.67 with 153 degrees of freedom was 
calculated. For the question, "Would you recommend your counselor to 
another student?", a ^-value of 1.99 with 81 degrees of freedom was 
achieved. A e_-value of 1.960 or greater was needed in both cases to 
reject the null hypothesis. In the area of optimism, the null 
hypothesis failed to be rejected. Hales and females did not report 
significantly different levels of optimism for their particular Special
Table 3
t^-Test for First Impressions of the 
Special Services Counselor by Sex
H-150
 Pooled Variance Estimate______
Number 2-tail Degrees of 2-tail
of Cases Mean P-Value Probability _t-value Freedom Probability
Males 56 72.5357
1.07 0.752 0.95 148 0.342
Females 94 74.2979
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Services Counselor. In the area of whether a student would recommend 
his/her counselor to another student, a significant difference was 
detected at the .05 level. Females reported a higher tendency to 
recommend their counselors to other students than their male 
counterparts (Table 4).
There will be no significant difference in perceived 
helpfulness of the Special Services Counselor with specific problems 
between males and females. For the variable helpfulness of the Special 
Services Counselor with specific problems, male and female responses 
were analyzed using the j>test for two-tailed probability with pooled 
variance (Table 5). The b-value needed to reject the null hypothesis 
was 1.960 or greater. A _t-value of 2.19 with 149 degrees of freedom 
was calculated. Females expressed a significantly higher tendency 
toward favorable perceptions of the helpfulness of the Special Services 
Counselor with specific problems than did their male counterparts at 
the .03 level of confidence.
Five racial groups were represented in this sample, 90 blacks,
71 whites, 3 American Indians, 1 Aslan, and 1 Melungeon. To simplify 
statistical analysis the sample was grouped and reclassified as whites 
and nonwhites.
H ^ There will be no significant difference in perceived first 
o
impressions of the Special Services Counselor between whites and 
nonwhites. Whites* and nonwhites' responses were analyzed using the 
j:-test for two-tailed probability with pooled variance (Table 6).
The i-value needed to reject the null hupothesis was 1.960 or greater.
A .L-value of 0.75 with 147 degrees of freedom waa achieved. Based on
Table 4
t-Test for General Helpfulness of Che Special
Services Counselor by Sex
N=155
(Optimism)  Pooled Variance Estimate
Number
of Cases Mean jv-Value
2- tall 
Probability t-Value
Degrees of 
Freedom
2-tail
Probability
Males 54 6.2407
1.02 0.966 0.67 153 0.504
Females 101 6.4752
(would you recommend) M«156
Separate Variance Estimate
t-Value
Degrees of 
Freedom
2-tail
Probability
Males 54 7.0926
2,03 0.002 1.99 81.30 .050
Females 102 7.5392
Table 5
^-Test for Helpfulness of Che Special Services Counselor 
With Specific Problems bv Sex
N=151
 Pooled Variance Estimate______
Humber 2-tail Degrees of 2-tall
of Cases Mean T-Value Probability t-Value Freedom Probability
Males 56 79.5000
1.07 0.797 2.19 149 0.030
Females 95 88.5053
Tabic 6
_t-test for First Impressions of the 
Special Services Counselor by Race
N=149
 Pooled Variance Estimate_____
Number 2-tail Degrees of 2-tail
of Cases Mean F-Value Probability _t-value Freedom Probability
Whites 62 74.5151
1.28 0.304 0.75 147 0.455
Honwhites 87 73.1494
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this finding, the null hypothesis failed to be rejected. However, 
it was noted that whites expressed a greater tendency toward favorable 
first Impressions of the Special Services Counselor than did nonwhites 
as indicated by a mean score of 74.5161 and 73.1494 respectively.
Hoa There will be no significant difference in perceived general 
helpfulness of the Special Services Counselor between whites and 
nonuhltes. Two separate rating scales were used to analyze whites' 
and nonwhites' perceptions of the general helpfulness of the Special 
Services Counselor. For the question, "How optimistic do you feel 
about the helpfulness of continuing with your particular Special 
Services Counselor?", a _t-value of 1.30 with 152 degrees of freedom 
was calculated. For the question, "Would you recommend your counselor 
to another student?", a t-value of 0.09 with 153 degrees of freedom 
was calculated. A _t-value of 1.960 or greater was needed in both cases 
to reject the null hypothesis. Based on these findings, the null 
hypothesis failed to be rejected. Whites and nonwhites did not report 
significantly different levels of optimism for their particular 
Special Services Counselor as indicated by a mean score of 6.6418 and 
6.2184 respectively, nor did they express significantly different 
levels of willingness to recommend their counselors to other students 
as Indicated by a mean score of 7.3971 and 7.3793 respectively (Table 7).
Hq9 There will be no significant difference in perceived 
helpfulness of the Special Services Counselor with specific problems 
between whites and nonwhites. For the variable helpfulness of the 
Special Services Counselor with specific problems, whites' and 
nonwhites' responses were analyzed using the t-test for two-tailed
Table 7
_t-Test for General Helpfulness of the
Special Services Counselor by Race
11=154
(Optimism) Separate Variance Estimate
Number 
of Cases Mean F-Value
2- tail 
Probability jt-Value
Degrees of 
Freedom
2-tail
Probability
Whites 67 6.6418
1.67 0.031 1.30 151.99 9.196
Nonwhites 87 6.2184
(Would you recommend) N-155
Pooled Variance !Estimate
A-Value
Degrees of 
Freedom
2-tail
Probability
Whites 68 7.3971
1.20 0.449 0.09 153 0.929
Nonwhites 87 7.3793
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probability with pooled variance (Table 8). The value needed to
reject the null hypothesis was 1.960 or greater. A revalue of 1.32 
with 148 degrees of freedom was calculated. A significant difference 
was not recorded at the ,05 level; however, a difference was recorded 
at the .07 level of confidence. In addition, nonwhites expressed a 
greater tendency toward favorable perceptions of the helpfulness of 
the Special Services Counselor with specific problems than did their 
white counterparts as indicated by a mean score of 88.4253 and 81.0159 
respectively.
jj^ IO xhere will be no significant difference in perceived first
impressions of the Special Services Counselor between students who are
veterans and students who are non-veterans. H ^  There will be no
o
significant difference in perceived general helpfulness of the Special
Services Counselor between students who are veterans and students who
12
are non-veterans. H0 There will be no significant difference in
perceived helpfulness of the Special Services Counselor with specific
problems hetween students who are veterans and students are non-veterans.
Veterans represent one segment of the special needs student population.
However, within the surveyed group there were only 14 (8.3%) members who
were veterans, while 153 (91.1%) members were non-veterans (Table 1).
Therefore no hypotheses tests were conducted since the split between
the dichotomies was more extreme than 30-70.
13
H0 There will be no significant difference in perceived first 
impressions of the Special Services Counselor between students whose 
grade point average is 1.5 or less and students whose grade point 
average is above 1.5. There will be no significant difference in
Table 8
_t-Test for Helpfulness of the Special Services Counselor 
With Specific Problems by Race
N=150
 Pooled Variance Estimate____
Number 2-tail Degrees of 2-tail
of Cases Hean F-Value Probability t-value Freedom Probability
Whites 63 81.0159
1.04 0.856 1.82 148 0.070
Nonwhites 87 88.4253
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perceived general helpfulness of the Special Services Counselor between
students whose grade point average is 1,5 or less and students whose
grade point average is above 1.5. H There will be no significant
o
difference in perceived helpfulness of the Special Services Counselor
with specific problems between students whose grade point average Is
1.5 or less and students whose grade point average is above 1.5.
Grade point average (GPA) Is one factor used to determine a student's
eligibility for enrollment in Special Services. According to federal
regulations a student is rendered eligible for participation in Special
Services if his/her grade point average is 1.5 or less. For the
variable GFA a frequency of IQ (10.1%) was observed for students whose
grade point average was 1.5 or less. On the other hand, students with
a grade point average above 1.5 numbered 146 (85.72). The split
between the dichotomies was more extreme than 30-70, and therefore no
hypotheses tests were conducted (Table 1).
H ^  There will be no significant difference in perceived first 
o
impressions of the Special Services Counselor between students who
receive financial aid and students who receive no financial aid.
H ^  There will be no significant difference in perceived general
helpfulness of the Special Services Counselor between students who
receive financial aid and students who receive no financial aid.
18
Hq There will be no significant difference in perceived helpfulness 
of the Special Services Counselor with specific problems between 
students who receive financial aid and students who receive no 
financial aid. The Federal Register (1980) defined a low income 
individual as one who comes from a family whose taxable Income did not
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exceed 150% of Che poverty level In Che calendar year preceding Che 
year in which Che Individual participates in the Special Services 
program. An individual who meets this requiremenc Is also eligible to 
receive financial assistance. Receiving financial assistance is 
another standard which renders a student eligible for participation 
in the Special Services program. Within the surveyed population, 127 
(75.6%) members received financial aid, while 40 (23.8%) members did 
not (Table 1). Therefore no hypotheses tests were conducted since the 
splic between Che dichotomies was more extreme than 30-70.
UQ19 There will be no significant difference in perceived first 
impressions of the Special Services Counselor between first generation 
college students and students with one or more parents who received a 
bachelor's degree. H There will be no significant difference in 
perceived general helpfulness of the Special Services Counselor between 
first generation college students and students with one or more parents 
who received a bachelor's degree. H There will be no significant 
difference in perceived helpfulness of the Special Services Counselor 
with specific problems between first generation college students and 
students with one or more parents who received a bachelor's degree.
The Federal Register (1980) defined a first generation college student 
as one whose parents did not receive a bachelor's degree. According to 
federal regulations, a first generation college student is 
automatically eligible for participation in the program. Twenty-seven 
(16.1%) members within the surveyed population had one or both parents 
who received a bachelor's degree, while 138 (.82.1%) members were first 
generation college students (Table 1). No hypotheses tests were
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conducted, however, since the split between the dichotomies was more
extreme than 30-70,
22
Hq There will be no significant difference in perceived first
impressions of the Special Services Counselor between physically
handicapped students and students with no physical handicap.
23
Hq There will be no significant difference In perceived general 
helpfulness of the Special Services Counselor between physically 
handicapped students and students with no physical handicap.
Hq2^ There will be no significant difference in perceived helpfulness 
of the Special Services Counselor with specific problems between 
physically handicapped students and students with no physical handicap. 
The Federal Register (1980) defined a physically handicapped Individual 
as one who because of a physical disability, needs specifically 
designed Instructional materials or programs, modified physical 
facilities, or related services in order to participate fully in the 
experiences and opportunities offered by postsecondary Institutions. 
Physically handicapped students represent a large segment of the 
special needs student population. However, within the surveyed group, 
there were only 16 (9.5%) members who were handicapped, while 151 
(89.9%) members were not handicapped (Table 1). Therefore no hypotheses 
tests were conducted since the split between the dichotomies was more 
extreme than 30-70.
H02^ There will be no significant difference In perceived first 
Impressions of the Special Services Counselor between students who see 
the counselor by choice and those who see the counselor by summons. 
j^26 There will be no significant difference in perceived general
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helpfulness of Che Special Services Counselor becween students who see
the Counselor by choice and those who see the counselor by summons.
77
H q There will be no significant difference in perceived helpfulness 
of Che Special Services Counselor with specific problems between students 
who see the counselor by choice and those who see the counselor by summon. 
Many program directors consider the frequency with which students see 
their Special Services Counselors to be directly related to their overall 
perceptions of the program and the counselor in particular. Some students 
see the counselor regularly on a need to basis. Other students see the 
counselor only when they are specifically called in by the counselor.
For this variable, 132 (78.6%) students indicated they saw their 
counselors regularly on a need to basis, while 29 (.17.3%) students 
indicated they saw their counselors only when they were specifically 
summoned to the counselor's office (Table 1). However, no hypotheses 
tests were conducted since the split between the dichotomies was more 
extreme than 30-70.
H028 There will be no significant difference in perceived first 
impressions of the Special Services Counselor between students who 
participate in many counseling functions and those who do not. Taking 
full advantage of counseling activities is considered by many program 
directors to be important in determining students' perceptions of 
counselors and the jobs they perform. Counselors provide group 
counseling, individual counseling, and various seminars on a regular 
basis. Students are free to choose the activities in which they wish 
to participate. Some choose to participate in many activities, and 
others choose very few activities. For the variable first Impressions
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of Che Special Services Counselor, the responses of students who 
participate In many counseling functions and students who participate 
In very few counseling functions were analyzed using the J>test for 
two-tailed probability with pooled variance (Table 9). The j>value 
needed to reject the null hypothesis was 1.960 or greater. A _t-value 
of 1.15 with 147 degrees of freedom was calculated. Based on this 
finding, the null hypothesis was not rejected. However, It was noted 
that students who participate in many counselings expressed a greater 
tendency toward favorable first impressions of the Special Services 
Counselor than did those students who participate in very few 
counseling functions as Indicated by a mean score of 75.1304 and 
72,8835 respectively.
Ho 29 There will be no significant difference in perceived general 
helpfulness of the Special Services Counselor between students who 
participate in many counseling functions and those who do not. Two 
separate rating scales were used to analyze perceptions of the general 
helpfulness of the Special Services Counselor by students who 
participate in many counseling functions and those who participate in 
very feu counseling functions. For the question, "How optimistic do 
you feel about the helpfulness of continuing with your particular 
Special Services Counselor?", a _t-value of 1.48 and 152 degrees of 
freedom was calculated. For the question, "Would you recommend your 
counselor to another student?", a _t-value of 1.99 with 151 degrees of 
freedom was calculated. A _t-value of 1.960 or greater was needed in 
both cases to reject the null hypothesis. In the area of optimism, 
the null hypothesis failed to be rejected. Students who participated
Table 9
t-Test for First Impressions of the
Special Services Counselor
Frequency of Participation in Activities
Number 
of Cases Mean
N-149
2- tail 
F-Value Probability
Pooled Variance
Degrees of 
t-value Freedom
Estimate
2-tail
Probability
Many 46 75.1302
Very Few 103 72.8835
1.06 0.784 1.15 147 0.251
a\
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In many counseling functions and students who participate in very few 
counseling functions did not report significantly different levels of 
optimism for their particular Special Services Counselors. In the 
area of whether a student would recommend his/her counselor to 
another student, a significant difference was detected at the .04 
level of confidence. Students who participate in many counseling 
functions reported a greater tendency to recommend their counselors to 
other students than did students who participate in very few 
counseling functions (Table 10).
H 30 There will be no significant difference in perceived 
o
helpfulness of the Special Services Counselor with specific problems 
between students who participate in many counseling functions and 
those who do not. For the variable helpfulness of the Special Services 
Counselor with specific problems, the responses of students who 
participate in many counseling functions and those who participate in 
very few counseling functions were analyzed using the j>test for 
two-tailed probability with pooled variance (Table 11). The _t-value 
needed to reject the null hypothesis was 1.960 or greater. A t-value 
of 2.23 with 147 degrees of freedom was calculated. A  significant 
difference was recorded at the .02 level of confidence. In addition, 
students who participate in many counseling functions expressed a 
greater tendency toward favorable perceptions of the helpfulness of the 
Special Services Counselor with specific problems than did students who 
participate in very few counseling functions as indicated by a mean 
score of 91.8125 and 82.2673 respectively.
Table 10
r-Test for General Helpfulness of the Special Services Counselor - 
Frequency of Participation In Activities
N=154
(Optimism)  Pooled Variance Estimate
Number 
of Cases Mean F-Value
2- tail 
Probability t-Value
Degrees of 
Freedom
2-tail
Probability
Many 52 6.7500
Very Few 102 6.2255
1.22 0.443 1.48 1.52 0.140
(Would you reconmend) 
Many 52 7.6154
N=155 Separate Variance Estimate
Degrees of 2-tail 
^-Value Freedom Probability
Very Few 103 7.2718
3.21 o.noo 1.99 151.40 0.049
O'
oo
Table 11
fr-Test for Helpfulness of Che Special Services Counselor
With Specific Problems - Frequency of Participation 
In Activities
Number 
of Cases Mean F-Value
N=149
2- tall 
Probability
Pooled
_C-Value
Variance Estimate
Degrees of 2-tail 
Freedom Probability
Many 48 91.8125
1.18 0.534 2.23 147 0.027
Very Few 101 82.2673
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Hq There will be no significant difference in perceived first 
impressions of the Special Services Counselor between students who have 
been in the program for more than one semester/quarter and those who 
have been in the program less than one semester/quarter. The length 
of time a student has been enrolled in Special Services served as the 
basis for this variable. For the variable first Impressions of the 
Special Services Counselor, the responses of students who had been 
enrolled in Special Services for one or more semesters/quarters and 
students who were new enrollees during the fall semester/quarter 1984 
were analyzed using the _t-test for two-tailed probability with pooled 
variance (Table 12), The £-value needed to reject the null hypothesis 
was 1,960 or greater. A _t-value of 2.29 with the 148 degrees of 
freedom was calculated. A significant difference was recorded at the 
.02 level of confidence. In addition, students who had been enrolleed 
in Special Services for one or more semesters/quarters expressed a 
greater tendency toward favorable first impressions of the Special 
Services Counselor than did students who were new enrollees during the 
fall semester/quarter 1984 as indicated by a mean score of 75.7746 and
71.7215 respectively.
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Hq There will be no significant difference in perceived general 
helpfulness of the Special Services Counselor between students who 
have been in the program for more than one semester/quarter and those 
who have been in the program less than one semester/quarter. Two 
separate rating scales were used to analyze perceptions of the general 
helpfulness of the Special Services Counselor by students who had been 
enrolled in Special Services one or more semesters/quarters and
Table 12
£-Test for First Impressions of the Special Services Counselor - 
Length of Enrollment
N-150
_______Pooled Variance Estimates
Number 2-tail Degrees of 2-tail
of Cases Mean F-Value Probability ^-Value Freedom Probability
One or
More 71 75.7746
1.31 0.247 2.29 148 0.023
New
Enrollees 79 71.7215
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students who were new enrollees during the fall semester/quarter 1984. 
For the question, "How optimistic do you feel about the helpfulness 
of continuing with your particular Special Services Counselor?", a 
j>value of 0.55 with 153 degrees of freedom was achieved. For the 
question, "Would you recommend your counselor to another student?", 
a _t-value of 0,10 with 154 degrees of freedom was calculated. A £-value
of 1.960 or greater was needed to reject the null hypothesis. The
_t-test for two-tailed probability with pooled variance was used to 
analyze responses. Based on these findings, the null hypothesis failed 
to be rejected. Students who had been enrolled in Special Services 
one or more semesters/quarters and students who were new enrollees 
during the fall semester/quarter 1984 did not report significantly 
different levels of optimism for their particular Special Services 
counselors as indicated by a mean score of 6.5000 and 6.3165 
respectively, nor did they express significantly different levels of 
willingness to recommend their counselors to other students as Indicated 
by a mean score of 7.3947 and 7.3750 respectively (Table 13).
There will be no significant difference in perceived 
helpfulness of the Special Services Counselor with specific problems 
between students who have been In the program for more than one 
semester/quarter and those who have been In the program less than one 
semester/quarter. For the variable helpfulness of the Special Services 
Counselor with specific problems, the responses of students who had 
been enrolled in Special Services one or more semesters/quarters and 
students who were new enrolles during the fall semester/quarter 1984 
were analyzed using the C-test for two-tailed probability with pooled
Table 13
t-Test for General Helpfulness of the Special Services
Counselor - Length of Enrollment
N=155
(Optimism)  Pooled Variance Estimate______
Number 2-tail Degrees of . 2-tail,
of Cases Mean F-Value Probability t-Value Freedom Probability
One or 
More 76 6.5000
1.11 0.644 0.55 154 0.584
New
Enrollee 79 6.3165
(Would you recommend) ]I=156
One or
More 76 7.3947
1.15 0.576 0.10 154 9.920
New
Enrollee 80 7.3759
variance (Table 14). The j:-value needed to reject the null hypothesis 
was 1.960 or greater. A  _t-value of 1.43 with 148 degrees of freedom 
was achieved. Based on this finding, the null hypothesis was not 
rejected. However, it was noted that students who were new enrollees 
during the fall semester/quarter 1984 expressed a greater tendency 
toward favorable perceptions of the helpfulness of the Special Services 
Counselor with specific problems than did the students who had been 
enrolled in Special Services one or more semesters/quarters as 
indicated by a mean score of 87.8763 and 82.0870 respectively.
Preferences for counselors of the same race, sex, age, and social 
class background have been the sources of extensive research 
(Dauphinals, Dauphinais, & Rowe, 1981; Mardoyan, Alleman 6 Cochran, 
1983; Bundza & Simonson, 1973; Dipboye, Avery & Terpstra, 1977). 
Hypotheses 34 to 45, inclusive, dealt with students' preferences for 
a counselor of the same race, sex, age, or social class background as 
themselves. Within the surveyed group, however, students expressed 
no preferences in any of these areas. Specifically, for the question, 
"I would prefer to see a counselor of my race," 135 (90.42) students 
indicated that it does not matter; for the question, "I would prefer 
to see a counselor of my sex," 128 (76.22) students indicated that it 
does not matter; for the question, "I would prefer to see a counselor 
who is close to my age," 122 (72.62) students indicated that it does 
not matter; and for the question, "1 would prefer to see a counselor of 
ay social class background," 140 (83.3%) students indicated that it 
does not matter (Table 1). Since the split between the dichotomies
Table 14
£-Test for Helpfulness of Che Special Services Counselor
With Specific Problems - Length of Enrollment
N-150
Pooled Variance Estimate
Humber 2-tail Degrees of 2-tail
of Cases Mean F-Value Probability j>Value Freedom Probability
One or
More 69 82.0870
1.32 0.233 1.43 148 0.154
Hew
Enrollees SI 87.7865
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was more extreme in each category than 30-70, no hypotheses tests 
were conducted.
H^46 There will be no significant difference in perceived first 
impressions of the Special Services Counselor between students from 
high urban areas and those from low urban areas. The United States 
government uses 50,000 as a demarcation for establishing standard 
Metropolitan Statistical areas (Shepard, 1984, p. 585). On this basis, 
a low urban area has a population less than 50,000 and a high urban 
area has a population greater than 50,000. Participants were 
classified as low urban or high urban according to the location of 
their hometowns. For the variable first impressions of the Special 
Services Counselor, the responses of students classified as low urban 
and those classified as high urban were analyzed using the _t-test for 
two-tailed probability with pooled variance (Table 15). The jt-value 
needed to reject the null hypothesis was 1.960 or greater. A _t-value 
of 0.33 with 147 degrees of freedom was calculated. Based on this 
finding, the null hypothesis failed to be rejected. However, it was 
noted that students classified as high urban expressed a greater 
tendency toward favorable first impressions of the Special Services 
Counselor than did students classified as low urban as indicated by 
a mean score of 74.0492 and 73.4545 respectively.
H^47 There will be no significant difference in perceived 
general helpfulness of the Special Services Counselor between students 
from high urban areas and those from low urban areas. Two separate 
rating scales were used to analyze perceptions of the general 
helpfulness of the Special Services Counselor by students classified
Table 15
£-Test for First Impressions of the Special Services 
Counselor - Geogranhical Locale
N=149
Pooled Variance Estimate
Number 2-tail Degrees of 2-tail
of Cases Mean F-Value Probability t-Value Freedom Probability
Low
Urban 88 73.4545
1.12 0.624 0.33 147 0.746
High
Urban 61 74.0492
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as low urban and students classified as high urban. For the question, 
"How optimistic do you feel about the helpfulness of continuing with 
your particular Special Services Counselor?", a £-value of 0,90 with
150 degrees of freedom was calculated. For the question, " Would you 
recommend your counselor to another student?", a t-value of 0.89 with
151 degrees of freedom was calculated. A  t-value of 1.960 or greater 
was needed in both cases to reject the null hypothesis. The _t-test 
for two-tailed probability with pooled variance was used to analyze 
responses. Based on these findings, the null hypothesis failed to be 
rejected. Students classified as low urban and students classified
as high urban did not report significantly different levels of optimism
for their particular Special Services Counselor as indicated by a mean
score of 6.5114 and 6.2031 respectively, nor did they express
significantly different levels of willingness to recommend their
counselors to other students as indicated by a mean score of 7,4607
and 7.2813 respectively (Table 16).
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H q There will be no significant difference in perceived 
helpfulness of the Special Services Counselor with specific problems 
between students from high urban areas and those from low urban areas. 
For the variable helpfulness of the Special Services Counselor with 
specific problems, the responses of students classified as low urban 
and students classified as high urban were analyzed using the t-test 
for two-tailed probability with separate variance (Table 17). The 
t-value needed to reject the null hypothesis was 2.000 or greater. A 
£-value of 0.86 with 114 degrees of freedom was calculated. Based on 
this finding, the null hypothesis failed to be rejected. However,
Table 16
t-Test for General Helpfulness of the Special Services
Counselor - Geographical Locale
N=152
(Optimism)  Pooled Variance Estimate_____
Number 2-tail Degrees of 2-tail
of Cases Mean F-Value Probability J£-Value Variance Probability
Low
Urban 88 6.5114
1.20 0.426 0.90 150 0.370
High
Urban 63 6.2031
(Would you recommend) N=153
Low
Urban 89 7.4607
1.65 0.030 0.89 151 0.373
High
Urban 64 7.2813
Table 17
t-test for Helpfulness of the Special Services Counselor
With Specific Problems - Geographical Locale
N=150
Separate Variance Estimate
Number 2-tail Degrees of 2-tail
of Cases Mean F-Value Probability t-Value Freedom Probability
Lou
Urban 89 83.1910
High
Urban 61 88.3443
1.26 0.335 0.86 114.35 0.393
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1C was noted chat studenCs classified as high urban expressed a 
greater tendency toward favorable perceptions of the helpfulness of 
the Special Services Counselor with specific problems than did 
students classified as low urban as indicated by a mean score of 
88,3443 and 83.1910 respectively.
CHAPTER 5
Summary, Conclusions, and Recommendations 
Summary
The Problem
The problem of this study was to compare attitudes of selected 
students toward counseling services provided by the Division of Special 
Services in colleges and universities in the State of Tennessee. 
Subjects rated counselors in three areas: first impressions,
helpfulness of the counselor, and helpfulness for specific problems.
Procedures
Four hundred ten students enrolled in Special Services for 
Disadvantaged Students were selected for participation in the study. 
Students' perceptions (first Impressions, helpfulness of the counselor, 
and helpfulness for specific problems) of the Special Services 
Counselors were measured. This information was analyzed using the 
following nine demographic variables and seven items of preferences:
(a) age of the subjects, (b) sex of the subjects, (c) race of the 
subjects, (d) veteran status of the subjects, (e) G.P.A. of the 
subejcts, (f) financial aid status of the subjects, (6) education 
level of subjects' parents, (h) handicap status of subjects, (i) 
patterns of counseling sessions initiations, (j). frequency of 
participation of subjects in counseling functions, (k) length of time 
subjects have been enrolled in Special Services, (1) preference of 
subjects for counselor of the same race, (m) preference of subjects
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for counselor of the same sex, (n) preference of subjects for counselor 
of the same age, (o) preference of subjects for counselor of the same 
social class background, and (p) the home city and state of subjects.
A total of 177 Instruments were returned, representing a 43% 
response. Of those returned, 168 were complete and were used for 
statistical purposes, with the data being analyzed using the Statistical 
Package for the Social Sciences (SPSSX).
Forty-eight null hypotheses were formulated to be tested at the 
.05 level of significance. Each was directly related to a specific 
demographic variable and was tested using the £-test for two-tailed 
probability with pooled variance Cor as appropriate with separate 
variance). The _t-test was tested across each demographic variable 
which could be so tested to compare the perceptions by students of 
Special Services Counselors, Counselors were rated according to first 
impressionst general helpfulness, and helpfulness with specific 
problems. With 11 of the items used for comparison, however, the 
suggested 30-70 split was not met, and, as a result, no hypothesis 
tests were conducted.
Findings
Students rated counselors in three areas; first impressions, 
helpfulness of the counselor, and helpfulness'with specific problems.
A statistically significant difference was found to exist in the 
following areas: (a) There was a significant difference in the
perceived first impressions of the Special Services Counselor between 
students who had been enrolled in Special Services one or more
semesters/quarters and students who were new enrollees during fall 
semester/quarter 1984. Specifically) students who had been enrolled 
in Special Services for one or more semesters/quarters expressed a 
greater tendency toward favorable first impressions of the Special 
Services Counselor than did students who were new enrollees during 
the fall semester/quarter 1984; (b) There was a significant difference 
in the perceived general helpfulness of the Special Services Counselor, 
specifically the willingness to recommend the counselor to another 
student, between males and females and students who participate in 
many counseling functions and students who participate in very few 
counseling functions. Females reported a greater tendency to recommend 
their counselors to other students than did males, and students who 
participate in many counseling functions reported a greater tendency to 
recommend their counselors to other students than did students who 
participate in very few counseling functions; (c) there was a 
significant difference in the perceived helpfulness of the Special 
Services Counselor with specific problems between males and females 
and students who participate in many counseling functions and students 
who participate in very few counseling functions. Females reported 
a greater tendency toward favorable perceptions of the helpfulness of 
the Special Services Counselor with specific problems than did males, 
and students who participate in many counseling functions expressed 
a greater tendency toward favorable perceptions of the helpfulness of 
the Special Services Counselor with specific problems than did students 
who participate in very few counseling functions.
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Ho overall statistically significant differences were found to 
exist in the following areas: (a) There was no significant difference
in the perceived first impressions of the Special Services Counselor 
between males and females, whites and nonuhltes, students who 
participate in many counseling functions and students who participate 
in very few counseling functions, or students classified as high urban 
and students classified as law urban; (b) there was no significant 
difference in the perceived general helpfulness of the Special Services 
Counselor, specifically the students' optimism for continuing to work 
with the Special Services Counselor, between males and females, whites 
and nonwhites, students who participate in many counseling functions 
and students who participate in very few counseling functions, students 
who had been enrolled in Special Services one or more semesters/ 
quarters and students who were new enrollees during the fall semester/ 
quarter 1984, or students classified as high urban and students 
classified as low urban. In addition, there was no difference in the 
willingness to recommend their counselors to other students between 
whites and nonwhites, students who had been enrolled in Special Services 
one or more semesters/quarters and students who were new enrollees 
during the fall semester/quarter 1984, or students classified as high 
urban and students classified as low urban; and (c) there was no 
significant difference in the perceived helpfulness of the Special 
Services Counselor with specific problems between students who had been 
enrolled In Special Services one or more semesters/quarters and 
students who were new enrollees during the fall semester/quarter 1984 
or students classified as high urban and students classified as low 
urban.
Conclusions
Based upon Che findings of the study, the following conclusions were 
warranted:
1. The study failed to support the hypothesis that a significant 
difference existed in perceived first impressions of the Special 
Services Counselor between males and females,
2. The study failed to support the hypothesis that a significant 
difference existed in perceived general helpfulness of the Special 
Services Counselor between males and females. There was no difference 
in males' and females' optimism for the helpfulness of continuing with 
their particular counselors; however, there was a difference in their 
willingness to recommend the counselors to other students.
3. The study supported the hypothesis that a significant 
difference existed in perceived helpfulness of the Special Services 
Counselor with specific problems between males and females.
4. The study failed to support the hypothesis that a significant 
difference existed in perceived first Impressions of the Special 
Services Counselor between whites and nonwhites.
5. The study failed to support the hypothesis that a significant 
difference existed in perceived general helpfulness of the Special 
Services Counselor between whites and nonwhites.
6. The study supported the hypothesis that a significant 
difference existed in a perceived helpfulness of the Special Services 
with specific problems between whites and nonwhites.
7. The study failed to support the hypothesis that a significant 
difference existed In perceived first impressions of the Special
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Services Counselor between students who participate In many counseling 
functions and those who do not.
8. The study failed to support the hypothesis that a significant 
difference existed in perceived general helpfulness of the Special 
Services Counselor betweeen students who participate in many counseling 
functions and those who do not. There was no difference in optimism 
between students who participate in many counseling functions and those 
who do not; however, there was a difference in their willingness to 
recommend the counselors to other students.
9. The study supported the hypothesis that a significant 
difference existed in perceived helpfulness of the Special Services 
Counselor with specific problems between students who participate in 
many counseling functions and those who do not.
10. The study supported the hypothesis that a significant 
difference existed in perceived first impressions of the Special 
Services Counselor between students who have been in the program for 
more than one semester/quarter and those who have been in the program
less than one semester/quarter.
11. The study failed to support the hypothesis that a significant 
difference existed in perceived general helpfulness of the Special 
Services Counselor between students who have been in the program for 
more than one semester/quarter and those who have been in the program
less than one semester/quarter.
12. The study failed to support the hypothesis that a significant 
difference existed in perceived helpfulness of the Special Services 
Counselor with specific problems between students who have been in the
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program for more than one semester/quarter and Chose who have been in 
Che program less chan one semester/quarcer.
13. The study failed Co support the hypothesis that a significant 
difference existed in perceived first impressions of Che Special 
Services Counselor between students from high urban areas and those 
from low urban areas.
14. The study failed to support the hypothesis that a significant 
difference existed in perceived general helpfulness of the Special 
Counselor between students from high urban areas and Chose from low 
urban areas.
15. The study failed to support Che hypothesis that a signflcant 
difference existed in perceived helpfulness of the Special Services 
Counselor with specific problems between students from high urban areas 
and those from low urban areas.
Recommendations
Based on the findings and conclusions of this study, the following 
recommendations were set forth:
1. Additional research should be conducted to more accurately 
describe the Special Services students' preferences (or lack thereof) 
for a counselor of the same race, age, sex, and/or social clasB 
background as themselves.
2. Additional research should be conducted in other states to 
determine if the findings of this study vary geographically.
3. Since the current study did not lend Itself to a comparative 
examination along the variable age for hypotheses 1, 2, and 3 due to 
skewedness predominating the 18-25 age group, future research should
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seek specifically Co assess this variable between specially selected 
age groupings.
A. Additional research should be conducted to more accurately 
describe Special Services students who meet the various program 
enrollment eligibility standards: veterans, GPA, low income Individuals
(financial aid), first generation college students, and physically 
handicapped students.
5. A study should be conducted to determine the effects of 
communication on students' perceptions (first Impressions, helpfulness, 
and helpfulness with specific problems) of Special Services Counselor 
effectiveness.
6. Expanding counseling services to other student populations 
within a college/university setting should be considered.
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Appendix A 
LETTER TO DIRECTORS OF SPECIAL SERVICES
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Eul Ttnneiiee Stile Unfretiily
Orptitnwnlol lupennion jmJ AilmHiiuriinn •  lo t  tWOH • Minion Cilr. fennetw* >.'114.000) • (tUHit-1411. i J »
September 6, 1904
Dear
My none la Marilyn Bowers, and I an a doctoral student In tho Department 
of Supervision and Administration at Coat Tennessee State University, 1 am 
alao a member of the Developmental Studios faculty at Ualtars State Comnunlty 
College and Have worked In tho Special Services Program at that Institution, 
Hy dissertation, which I sm currently writing, is related to Special Services 
Program enrollees. I eomsunicacod with you by phone recently concerning the 
research for this projact, and t would like to thank you for ogroelng to take 
tha time to examlno my materials.
As I Indicated over the phone, I am soliciting tho assistance of Special 
Services Program Dlraccors across the Stata of Tennessee. Specifically, I am 
lnterestsd In administering a counselor rating scale to approximately 
one-third of your actlvs program enrollaas during tha 1984 fall quarter/ 
semester, I would like to do this during the week of October 8, 1984, but 
1 need your help to accomplish this. Thare are approximately fifteen Special 
Services Programs Involved; therefore, I would like to send the survey 
Instruments to you to bo ndmlnlsterod by the most convenient means at your 
disposal. I have enclosed a brief narrative of my project, eha Instrument, 
and an Informed consent form for your review. I hapa that after you have had 
the Clew to study the enclosed materials and discuss the projact with your 
supervisor that you will decide to assist ms In this endeavor. I have
enclosed a self-addrossed, stamped reply card for your use. If you docIds to
assist me, please return the esrd. However, oven If you decide that you
cannot assist ms, still return tha card. 1 have set September 28, 1984 as my
mailing date to everyone who agrees to assist with this project; therefore,
I will need your reply as soon as you can comfortably review the materials 
or by September 20, 1984 (whichever is sooner). At the conclusion of this 
projact, I shall bu most Happy to share the findings with you.
If you raqulre additional Information, please da not hesitate to contact 
me. Let me again thank you for your time up to this point.
Most respectfully yours,
Marilyn Bowers
D o cto ra l Fellow
Collr|« ef (duration
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Title; A Study of Students' Perceptions of Counseling Services in
Programs Designed to Improve Their Academic Achievement Level
Place to be Conducted; This study is to be conducted in fifteen 
colleges and universities across the State of Tennessee. Specifically, 
these colleges and universities include the following; Austin Peay 
State University, East Tennessee State University, Fisk University, 
Knoxville College, Lane College, Lee College, LemoyneT-Owen College, 
Lincoln Memorial University, Nashville State Technical Institute,
Shelby State Community College, Tennessee State University, Tri-Cities 
State Technical Institute, University of Tennessee at Knoxville, 
University of Tennessee at Chattanooga, and Walters State Community 
College.
Specific Objectivesi The problem of this study is to compare attitudes 
of selected students toward Counseling Services provided by the 
Division of Special Services in colleges and universities in the State 
of Tennessee.
Summary of Project; The purpose of programs such as Special Services 
for Disadvantaged Students is to increase the retention and graduation 
rates of postsecondary students. Counseling contributes to this goal 
by enhancing the personal growth and development of the students. The 
counselor meets with each enrolled student at least twice during each 
quarter/semester. Additional counseling sessions with individuals are 
held as needed. The counselor provides an opportunity for the student 
to discuss any problem or concern. The counselor is also Interested 
in how tutoring sessions are progressing, tutor-student relationships, 
and general progress in academics, career preparation, and personal 
development. Students also have an opportunity to participate in group 
seminars. The sessions are conducted as open discussions with the 
counselor as the leader. A requirement for enrollment in Special 
Services for Disadvantaged Students Is that a student must participate 
in the counseling component. However, little or no information is 
available that describes or indicates a student's perceptions of the 
usefulness of this service. This study, then, is significant in that 
it may identify trends which distinguish the counseling component of 
Special Services for Disadvantaged Students from counseling available 
to the general population. The Counselor Rating Scales (Short Form) 
developed by Thomas F. Cash was selected as the appropriate Instrument 
for use in this study. Subjects rate counselors in three areas: first
impressions, helpfulness of the counselor and helpfulness with specific 
problems. Sixteen demographic variables were selected for use in 
comparing participants' responses to the questionnaire. The 
instrument is attached.
Role of Human Subjects; The population to which this study permits 
generalization may be defined as those students enrolled in Special 
Services for Disadvantaged Students in colleges and universities in 
the State of Tennessee in the fall of 1984. To facilitate the 
collection of data, a stratified random sample will be utilized. This 
can be accomplished by dividing the student roster of active
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participants for fall semester/quarter between males and females. 
Participants can then be chosen by selecting every third name on the 
list of males and every third name of the list of females. The extent 
of the Involvement of the students is that they give honest reactions 
to the items on the survey.
Risks; There are no anticipated physical, psychological, or social 
risks involved for the subjects,
Benefits; Programs such as Special Services for Disadvantaged Students 
can only be successful if they are meeting the needs of their clients. 
The best sources for discovering what those needs (or preferences) are 
the clients themselves. Discovering clients' preferences should help 
providers to do a better job for them.
Inducements: Ho inducements will be offered to the subjects. Any
student has the right to refuse to participate; however, it will be 
explained that his/her opinions may serve to help improve the overall 
program.
Confidentiality: Responses by subjects are confidential and will not
be revealed to the counselor. When subjects complete the survey, they 
should fold it, place it in the attached envelope, seal it, and return 
to the Director of Special Services or his/her designated representative. 
There should be no names, numbers, or other identifying marks.
Informed Consent; Each survey instrument will be accompanied by an 
Informed Consent Form. Each subject who completes an Instrument will be 
requested to sign the form to Indicate that he/she voluntarily completed 
the survey. The form is attached.
Adverse Reactions; There are no anticipated adverse reactions.
References: The following is a partial listing of pertinent literature
references:
American Association of Collegiate Registrars and Admissions Officers. 
Look at the Future: Organizing the institution to meet the needs of
minorities and the educationally disadvantaged. College and University, 
1980, 55, 396-397.
Benjamin, E. R . , & Romano, J. L. (1980). .Counseling services in an 
open-door college: Faculty and student perceptions. Journal of
College Student Personnel, 21, 14-21.
Cash, T. F., & Salzbach, R. F. (1978). The beauty of counseling:
Effects of counselor physical attractiveness and self-disclosures on 
perceptions of counselor behavior. Journal of Counseling Psychology,
25, 283-291.
Federal Register. December 31, 1980, 45.
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Gordon, M. & Grantham, R. J. (1979). Helper preference In 
disadvantaged students. Journal of Counseling Psychology, 26. 337-343.
Marshall, J. C., & Birenbaun, R. A. (1980). Longitudinal study of 
disadvantaged-persons placed in post-secondary educational institutions. 
College and University. 55, 221-236.
Parham, T. A . , & Helms, J. E. (1981). The influence of black students1
racial identity attitudes on preferences for counselor race. Journal 
of Counseling Psychology. 28, 250-257.
Storage; The computer center at East Tennessee State University will
be used to compile and analyze all data from the completed surveys.
Once that has been accomplished the individual surveys will be 
discarded. A summary of the findings will be located in the Sherrod 
Library in a doctoral dissertation under the name of the principal 
investigator.
COUNSELOR RATING SCALES (S h o r t  Form)
P lea se  reed c a r e f u l l y :
We wish you to  g ive  us your f ran k  Im press ions o f  the  co u n se lo r  In  your 
S p ec ia l  S e rv ices  program. I t  i s  im portan t t h a t  you g ive h o n es t  r e a c t io n s !  
no m a t te r  how p o s i t i v e  o r  n e g a t iv e  they  may be . Tour r e a c t io n s  a r e  
c o n f i d e n t i a l  and w i l l  n o t  be revea led  to  the  co u n se lo r .  When you have 
completed the su rvey ,  ToTd i t ,  p lace  i t  in th e  a t ta c h e d  env e lo pe ,  sea l  
i t ,  r e tu rn  i t  to  the D i r e c to r  o f  Specia l  S e rv ic e s  o r  h i s / h e r  d e s ig n a te d  
r e p r e s e n t a t iv e .
Use the  s c a l e s  on the fo l low ing  one page in t h i s  manner:
Each s c a le  I s  an e i g h t - p o i n t  s c a l e  which c o n s i s t s  o f  two o p p o s i t e  a d j e c t i v e s  
( t r a i t s )  w r i t t e n  a t  th e  ends o f  th e  s c a l e .  F i r s t  you must dec ide  which 
o f  th e  two a d je c t iv e s  b e t t e r  d e s c r ib e s  the  c o u n se lo r ;  then you must dec ide  
how c lo s e ly  t h a t  a d j e c t iv e  f i t s  th e  c o u n se lo r .  Then you w i l l  c i r c l e  th e  
a p p r o p r ia t e  number on th e  s c a l e .
C onsider  th e  example below: F i r s t  you would d e c id e  w hether  th e  co u n se lo r  
im presses  you“ a s a ‘* c a s u a l "  person o r  a " form al" pe rso n .  I f  you fe e l  t h a t  
h e /s h e  I s  " c asu a l"  then you would c l r e l e  one number from 1 through 4 which 
In d i c a t e s  how casual he seems to  you. Or I f  you fe e l  t h a t  he I s  a "forma!" 
p e r s o n ,  then you would c i r c l e  one number between S throuqh S which in d i c a te s  
how formal you fe e l  he I s .  C l r e l e  only  one number on each o f  the s c a l e s ;  
om it none. Of course  th e r e  a r e  no r i g h t  o r  wrong answers.
MW
n r j
d a t t l y
1 2 3
- I _______L
MW
MW
ttW alUt
MW 
t l fgne ly
4 5
MW
contlMrJbly
6 7 8
casua l formal
Cl
MW
s l i gh t l y
MW
I w tw i t
MW
i try
ctesc ly
Thomas F, Cash 
Old Dominion U n iv e r s i ty  
1978
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m *
*«f j 
cl  o n l y  
1
I__
nti
3
 I___
m i
s l ig h t ly
5
fit*
c o n i ld tn b ly
6 7 8
- I
nti
c o n t ld t r ib l  Y
f i t*
*1 tghtly
f i t*
SMWwhit
J .
mi
v#ry
deftly
1. p h y s i c a l l y  1 2
u n a t t r a c t i v e  ■ *
2.  I n t e l l i g e n t
3. u n f r i e n d ly
1
4. t r u s tw o r th y  1_
1 2
5. Inexper ienced  i i_
6 .  l i k e a b le
7 .  u n r e l i a b l e
8. skillful
9. cold
10. s i n c e re
11. n o t  sexy
6
_L
8 p h y s i c a l ly  
J  a t t r a c t i v e
a
_t u n i n t e l l i g e n t
8
J  friendly 
8
u n tru s tw orth y
8
_1 experienced
u n l ik e a b le
8
J  r e l i a b l e
8
J  unskillful
warn
unslncere
a
_1 sexy
CONTINUATION OF COUNSELING QUESTIONA IRE
Now o p t i m i s t i c  do you fe e l  about th e  h e lp f u ln e s s  o f  c o n t in u in g  w ith  your  
p a r t i c u l a r  S pec ia l  S e rv ices  counse lo r?
f i n
vary
c lo ta ty
f i t *  m i  f t *
t o m a n  i l l j w l y  c o M id a m ly
very  j  2 3 4 5 6 7 B very
p e s s im i s t ic  i i i i I i_______i t o p t i m i s t i c
nit nti f t *  f i n
c o n t i n u a l  y i l t f t i t l y  to*twtl»t vary
e l o i t l y
Mould you recom end your co un se lo r  to  an o th e r  s tu d en t?
nti
vary m *
e l o i t l y  t o n - a a t
d e f i n i t e l y  1 2  3
would no t  t i _  i
f l u
ttffnly
5
L -
m *
CM ildartbly
6 7
j_____ I
f lu
t o o t l d t r t b l  y
rill
l l  Igtttly
f i l l
lonaodat
d e f i n i t e l y
would
riti
vary
c la ia ly
HELP WITH SPECIFIC PROBLEMS
Please  read c a r e f u l l y :
We now wish to  le a rn  your e x p e c ta t io n s  about how h e lp fu l  your cou n se lo r  
would be fo r  p a r t i c u l a r  types o f  d i f f i c u l t i e s  which people  sometimes have. 
Haw c o n f id e n t  ( o r  d o u b t f u l )  a r e  you t h a t  t h i s  c o u n se lo r  cou ld  h e lp  you 
overcome each o f  the  p a r t i c u l a r  problems l i s t e d  betow7 Use th e  s c a le  below 
1n o rd e r  to  In d ic a te  your  r a t i n g s .  How c o n f id e n t  ( o r  d o u b t f u l )  a re  you 
t h a t  t h i s  c o u n se lo r  could  h e lp  you overcome each o f  th e  p a r t i c u l a r  problems 
l i s t e d  below?
I am.
1 2 3 4 5 6 7 a
very  c o n s id e ra b ly  somewhat s l l q h t l y  s l f q h t l y  somewhat c o n s id e ra b ly  very
d oub tfu l  doubtfu l doub tfu l doub tfu l c o n f id e n t  c o n f id e n t  c o n f id e n t  c o n f id en t
I f  my problem was: my Impression I s :
General a n x ie ty  o r  nervousness 1 2 3 4 5 6 7 8
Shyness 1 2  3 4 5 6 7 8
An alcohol problem 1 2 3 4 5 6 7 8
Depression 1 2 3 4 5 6 7 8
A problem with sexual fu n c t io n in g  1 2 3 4 5 6 7 8
C o n f l i c t s  w ith  p a re n t s  1 2 3 4 5 6 7 8
Anxiety speaking In f r o n t  o f  a group 1 2 3 4 5 6 7 8
D i f f i c u l t i e s  In d a t in g  1 2  3 4 5 6 7 8
Choosing a c a r e e r  1 2 3 4 5 6 7 8
Having, t r o u b le  s le ep fn g  1 2 3 4 5 6 7 8
F ee lfn qs  o f  I n f e r i o r i t y  1 2 3 4 5 6 7 8
A drug a d d ic t io n  problem 1 2 3 4 5 6 7 8
A nxie ty  about tak in g  t e s t s  in  school 1 2  3 4 5 6 7 8
D i f f i c u l t i e s  making f r i e n d s  *. 1 2 3 4 5 6 7 8
Having t r o u b le  s tud y ing  1 2 3 4 5 6 7 8
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PERSONAL DATA SHEET
In each o f  th e  fo l low ing  s t a te m e n ts ,  In d i c a te  the  Item t h a t  b e s t  d e sc r ib e s  
you by p lac in g  an X In th e  space p rov ided .
1. Age
18-25 
26-35 
36-50 
St-65 
Over  65
2. Sex
 Hale
 Femate
3. E tho-Raclal background
American Ind ian /A laska  N ative
Slack
Whl t e
A s la n /P a c i f i c  I s l a n d e r  
 Hispanic
4 .  Are you a ve te ran ?
 Yes
 NO
5. Is  your grade p o in t  average 1.5 o r  l e s s ?
 Yes
 No
6 . Are you re c e iv in g  f i n a n c i a l  a id ?
' Yes 
 No
7 . Old e i t h e r  o r  both p a re n t s  r e c e iv e  B.S?
 Yes
 No
8 .  Oo you have a ph y s ic a l  handicap?
Yes
No
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9, t  see my co un se lo r  when:
1 need to 
 I am c a l l e d  In
10. I p a r t i c i p a t e  In :
Many counse l ing  fu n c t io n s  
Very few co u nse l ing  fu n c t io n s
11. I have been e n ro l le d  In  Specia l  S e rv ic e s :
One o r  more s e m e s te r s /q u a r te r s  
Hew enro l te e  t h f s  s e m e s te r /q u a r te r
12. I would p r e f e r  to  see a cou n se lo r  o f  my rac e .
 Ves
 No
 Doesn’ t  m a t te r
13. I would p r e f e r  to  see a cou n se lo r  o f  my sex.
Yes
 No
P o e s n ' t  m a t t e r
14. 1 would p r e f e r  to  see a cou n se lo r  who 1s d o s e  to  my age .
Yes
 No
Doesn’ t  m a t te r
15. I would p r e f e r  to  see a cou n se lo r  o f  my so c ia l  c l a s s  background.
Yes 
 No
 D oesn 't  m a t te r
16. What I s  your home c i t y  and s t a t e ?
APPENDIX B
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Thank you for agreeing to assist no with this research, 
This project could never ba completed without your halp, and 
t hops that its completion will not only help at but you as 
wall.
Enclosed in this package you should find the survey 
instruments with individual Informed consent fame and 
envelopes, Instructions for adainlstoring the survey, and a 
self addressed, stamped envelope for your use in returning 
ell of the surveys.
Thank you again for your assistance.
October 1, 1934
Dear
Most respectfully youra
Marilyn Bowers
College o l E duu tlon
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INSTRUCTIONS FOR APKINISTERING COUNSELOR RATING SCALES
Administer the survey during the week of October 8r-12, 1984,
Begin on Monday, October 8 and conclude by Friday, October -12,
If this can be done in one day, so much the better for everyone 
concerned. This survey is to be administered by the Director of 
Special Services or his/her designated representative.
Return the completed surveys in the self-addressed, stamped envelope 
on or before October 12, 1984.
Identify the students to be surveyed. Some sort of stratified 
random sampling is suggested. For example, divide the active 
student roster between males and females. Then survey every 
third name on the list of males and every third name on the list 
of females. This way if the majority of students are females then 
the majority of the Instruments will be completed by females. Some 
programs have regularly scheduled class meetings with their students. 
During a class meeting would be the most convenient time to administer 
the survey. However, if there are no regularly scheduled meetings, 
then students will have to be called in. Some programs have Indicated 
that their students will all be new to the program this fall. During 
those initial conferences would also be an ideal time to administer 
the survey. I would suggest the most convenient means at your disposal.
Completion of the survey is voluntary on the part of the students.
Anyone can refuse to participate; however, please impress upon students 
how Important their Input can be.
When administering the survey, say the following to to the students;
"The purpose of programs such as Special Services is to Increase the 
retention and graduation rates of post secondary students. Counseling 
contributes to this goal by enhancing the personal growth and development 
of the students. A requirement for enrollment in Special Services is 
that a student must participate in the counseling component. However, 
little or no information is available that describes or indicates a 
student's perception of the usefulness of this service."
"The Counselor Rating Scales are being administered for the purpose of 
comparing attitudes of selected students toward counseling services 
provided by the Division of Special Services in colleges and 
universities in the State of Tennessee,"
"This study is being conducted.in nine colleges and universities across 
the state: Austin Peay State University, Fisk University, Lane College,
Lemoyne-Owen College, Lincoln Memorial University, Tri-Cities State 
Technical Institute, University of Tennessee at Knoxville, University 
of Tennessee at Chattanooga, and Walters State Community College."
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Instructions for Administering Counselor Rating Scales 
Page 2
"Each survey instrument is accompanied by an Informed Consent Form. 
Please read the form and sign and date it where it says, 'Signature 
of Volunteer.' You can refuse to complete the survey; however, 
your input is very Important to the completion of this study."
"Please read the instructions very carefully. Race the counselor 
in your program in three areas: first impressions, helpfulness
of the counselor, and helpfulness with specific problems. Your 
responses are based on first encounters and expectations for the 
future. Therefore, the length of your relationship with the 
counselor (short term or long term) is not a factor."
"Respond to each item on the survey and the attached personal data 
sheet. When you have completed the survey, fold it and the Informed 
Consent Form, place them in the attached envelope, seal it, and 
return it to the person in charge."
"The survey requires ten to fifteen minutes to complete."
APPENDIX C 
INSTITUTIONAL REVIEW BOARD
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ET5U
INSTITUTIONAL REVIEW BOARD
The Institutional Review Board me on September 11, 1984 and unanimously 
approved your project "A Study of Students' perceptions of Counseling Services 
in Programs Designed to Improve Their Academic Achievement Level*.
Armand A. LerMine, M.D 
Chairman V /
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East Tennessee Sent* Unlvrrslty 
Institutional lie view Board
Informed Consent form
PRINCIPAL IHVESTIGATOR: Marllvn Rollins Bowers_________________________
TITLE OF PROJECT: A STL'DT OF STUDENTS’ PERCEPTIONS OF COUilSELIHC SERVICES
IN PROGRAMS PESIfiHED TO IgROVE THEIR ACADEMIC ACHIEVE WIST LEVEL
1) Indicated below are the (a) purpose of this study, (b) the procedures to be 
followed and (c) the approximate duration of this study!
The purpose of this study la to compere attitudes of selected students coward 
counseling services provided by the Division of Special Services In colleges 
and universities In the State of Tennessee. Subjects will be Requested to 
complete a survey inatrunent and a demographic data sheet. The Instruments 
will require approximately IS minutes to complete. The anonymity of the subject 
will be protected.
2) PIscomforti, Inconveniences and/or risks that can be reasonably expected are:
)) I unde:stand the procedures to be used In this study and the possible risks 
Involved. All my questions have been answered, I also understand that while 
my rights a<vl privacy will be maintained, the Secretory of the Department of 
Health, Education and Welfare does have free access to any Information ob­
tained In this Study should It become necessary and I freely and voluntarily 
choose to participate. I understand that I may withdraw at any time without 
prejudice to ne. I also understand that while East Tennessee State University 
does rot provide compensation for medical treatment other than emergency first 
aid, for any physical Injury which nay occur as a result of my participation 
as a subjeet In this study, claims arising against ETSU or any of Its agents 
or empToyces may be submitted to the Tennessee Stato Board of Claims for dis­
position tn the extent allowable as provided under TCA Section 9*812. Further 
Information concerning this may be obtained from the chairman of the Institu­
tional Review Board,
Hone
Dote Signature of Volunteer
Date Signature of Parents or Guardian 
(when applicable)
Data
Date Signature of Witness (If applicable)
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IRO Fora Ho. 10S Page 1 of 1
East Tennessee State University 
Institutional Review Board 
Raport o r  Projaot Review
A Study of Students' Perceptions of 
PROJECT‘Couniallnq Services In Procmas Deslcnad HO.t 8S-!S3 
IVlapcovj uidit Acuuunic ACUluveaent Laval 
PRIHCIPAL IHVESTIGATOR! Marllvn Rollins Btwere_____________________
The IRB Short Review Subcommittee has reviewed the projaot above 
with respect to huaan subject par tie 1 pat Ion and has aade the 
following recommendations:
1. Risks
s . The projeet involves tittle forseesble risk and huaan 
subject safety Is adequately protected, 
b. The foreseeable risks are Justified' and there are ade­
quate measures to protect human subjects, 
o. The risks are justified but the following changes are 
advised before approval of the prnjeott 
d. The risks to human subjects cannot be Justified.
3. Informed Consent;
a. Informed consent procedures ere iriequate.
b . Informed consent procedures srould be modified aa 
follows before approval of oroject:
3. Subject Confidentiality
a. Subject confidentiality la adei|sately protected.
b . Subject confIdentlui1ty Is net adequately protected, 
and the following chanrus ahouli* be aade before projaot 
approval:
<t. Recommendation
Approved aa submitted.
 .b. Hake suggested revisions ntid resubmit,
a » The project is rejected In Its preaent>/Corm,
Date •_^o^c£shac_LU_X9JU. __
Chairmen of tlhe IRB
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IRB Fora So. 106
East Tennessee State University 
Institutional Review Board
PROJECT TITLE: a Study of Students' Perceptions of Counseling Sarvlcas
in Programs Designed To Improve Thair Aeedemic Achievement
PRINCIPAL INVESTIGATOR:
Marilyn Roiling Bower*
The Institutional Review Board has reviewed the above titled 
project on (date) n-11-ai with rosnect to the rights and 
safety of human subjects, including matters of informed 
consent and protection of subject confidentiality, and finds 
the project acceptable to the Board.
man:vm.tvj frl JL. Chair
Appendix D
FREQUENCY DISTRIBUTION OF STUDENTS' PERCEPTIONS OF SPECIAL 
SERVICES COUNSELORS WITHIN THREE SPECIFIC AREAS
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Frequency Distribution of Students' Perceptions of Special 
Services Counselors Within Three Specific Areas
H«16Q
Frequency Distribution 
Item Rating Value_____ Frequency____________ Percentage
FIRST I’tPRESSIOilS
Ehysically Attractive 1 6 3.6
2 5 3.0
3 3 1.8
4 10 6.0
5 20 11.9
6 31 18.5
7 53 * 31.5
8 37 22.0
3 1.8
168 100.0
Experienced 1 1 .6
2 0 0.0
3 2 1.2
4 5 3,0
5 6 3.6
6 20 11.9
7 56 33.3
8 78 46.4
168 100.0
Likeable 1 3 1.8
2 9 5.4
3 2 1.2
4 4 2.4
5 11 6.5
6 7 4.2
7 36 21.4
8 96 57.1
168 100.0
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N-168
Frequency Distribution 
Item_________________________ Rating Value Frequency____________ Percentage
Reliable 1 1 .6
2 3 1.8
3 3 1.8
A A 2.A
5 3 3.0
6 16 9.5
7 55 32.7
8 81 A8.2
168 100.0
Skillful 1 3 1.8
2 9 5.A
3 A 2.A
A 3 1.8
5 10 6.0
6 20 11.9
7 51 30.A
8 68 AO.5
168 100.0
Warm 1 0 0.0
2 0 0.0
3 1 .6
A A 2.A
5 9 5.A
6 18 10.7
7 66 39.3
8 70 A1.7
168 100.0
Sincere 1 2 1.2
2 9 5.A
3 2 1.2
A 7 A.2
5 8 A.8
6 13 7.7
7 55 32.7
8 72 A2.9
168 100.0
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Item
N-168
Rating Value
Frequency Distribution 
Frequency____________ Percentage
Sexv 1
2
3
A
5
6 
7
8
A
1
20
32
32
30
25
16
A.8 
2. A 
. 6
11.9
19.0
19.0
17.9 
1A.9
9.5
168 100.0
HELPFULNESS OF THE COUNSELOR
Optimism 1
2
3
A
5
6 
7 
3
8
8
A
6
10
12
A7
61
12
A.8 
A.8 
2.A 
3.6 
6.0
7.1 
28.0 
36.3
7.1
168 100.0
Would you recommend 1
2
3
A
5
6
7
8
1
0
2
3
3
7
38
102
11
1.2 
0.0 
1.2 
1.8 
1.8 
A.2 
22 .6  
60.7 
6.5
168 100.0
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Item
H-166 
Rating Value
Frequency Distribution 
Frequency____________ Percentage
HELPFULNESS WITH 
SPECIFIC PROBLEMS
General Anxiety
Shyness
Alcohol Problem
1 10 6.0
2 5 3.0
3 9 5.4
4 9 5.4
5 13 7.7
6 42 25,0
7 54 32,1
8 22 13.1
• 4 2.4
168 100.0
1 6 3.6
2 5 3.0
3 8 4.8
4 10 6.0
5 30 17.9
6 35 20,8
7 35 20.8
8 34 20.2
e 5 3.0
168 100.0
1 23 13.7
2 6 3.6
3 9 5.4
4 14 8.3
5 20 11.9
6 34 20.2
7 27 16.1
8 28 16.7
« 7 4.2
168 100.0
121
N-168
Frequency Distribution 
Item Rating Value Frequency Percentage
Depression 1 12 7,1
2 8 A.8
3 4 2.4
4 12 7.1
5 21 12,5
6 27 16,1
7 46 27.4
8 35 20.8
3 1.8
168 100.0
Sexual Functioning 1 37 22.0
2 10 6.0
3 10 6.0
4 13 7.7
5 18 10.7
6 20 11.9
7 29 17.3
8 22 13.1
9 5.4
168 100.0
Conflicts 1 18 10.7
2 8 4.8
3 8 4.8
4 11 6.5
5 26 15.5
6 25 14.9
7 30 17.9
8 37 20.0
5 3.0
168 100.0
122
N-168
Frequency Distribution 
Item Rating Value Frequency____________ Percentage
Anxiety about I 11 6.5
speaking 2 2 1.2
3 6 3.6
4 7 4.2
5 21 12.5
6 26 15.5
7 47 28.0
8 44 26.2
4 2.4
168 100.0
Difficulties 1 22 13.1
2 8 4.8
3 10 6.0
4 14 8.3
5 25 14.9
6 23 13.7
7 30 17.9
8 30 17.9
6 3.6
168 100.0
Choosing Career 1 8 4.8
2 2 1.2
3 1 .6
4 6 3.6
5 14 8.3
6 21 12.5
7 44 26.2
8 67 39.9
5 3.0
168 100.0
123
N-168
Frequency Distribution 
Item_________________________ Rating Value Frequency____________ Percentage
Trouble Sleeping 1 24 14.3
2 12 7.1
3 18 10.7
4 15 8.9
5 30 17.9
6 24 14.3
7 16 9.5
8 23 13.7
6 3.6
168 100.0
Inferiority 1 10 6.0
2 5 3.0
3 12 7.1
4 14 8.3
5 32 19.0
6 24 14.3
7 32 19.0
8 34 20.2
5 3.0
168 100.0
Drug Addiction 1 27 16.1
2 9 5.4
3 4 2.4
4 12 7.1
5 28 16.7
6 21 12.5
7 30 17.9
8 31 18.5
6 2.6
168 100.0
124
N~168
Frequency Distribution 
Item_________________________ Rating Value Frequency____________ Percentage
Anxiety about Tests 1 5 3.0
2 3 1.8
3 3 1.8
4 9 5.4
5 17 10.1
6 20 11.9
7 44 21,2
8 63 37.5
4 2.4
168 100.0
Making Friends 1 14 8.3
2 4 2.4
3 7 4.2
4 15 8.9
5 IB 10.7
6 27 16.1
7 44 26.2
8 35 20.2
5 3.0
168 100.0
Trouble Studying 1 10 6.0
2 0 0.0
3 2 1.2
4 3 1.8
5 15 8.9
6 18 10.7
7 39 23.2
8 78 46.4
3 1.8
16B 100.0
VITA
Personal Daca:
Education:
Professional
Experience:
Professional
Memberships:
Date of Birth: January 31, 1951
Place of Birth: Johnson City, Tennessee
Marital Status: Married
Children: One Daughter
Booker T, Washington School, Jonesboro, Tennessee. 
Washington College Academy, Washington College, 
Tennessee.
East Tennessee State University, Johnson City, 
Tennessee; Sociology; Social Services, B. S., 1973. 
East Tennessee State University, Johnson City, 
Tennessee; Reading, M. A., 1978.
East Tennessee State University, Johnson City, 
Tennessee; Educational Supervision, Ed.D., 1985.
Assistant Director of Residence Halls, Morristown 
College, Morristown, Tennessee, 1975-76.
Reading Skills Technician, Morristown College, 
Morristown, Tennessee, 1976-78.
Instructor, English and Reading, Morristown College, 
Morristown, Tennessee, 1978-79.
Title I Reading Teacher, Sumter High School, Sumter, 
South Carolina, 1979-80,
Tutor Coordinator, Special Services for Disadvantaged 
Students, Walters State Community College, 
Morristown, Tennessee, 1980-81.
Instructor, Developmental Studies, Walters State 
Community College,-Morristown, Tennessee, 1981-1985
Lakeway Reading Council 
International Reading Association
Association for Supervision and Curriculum Development 
Phi Kappa Phi 
Kappa Delta Pi 
Phi Delta Kappa
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